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Research Base Underlying

Collaborative Strategic Reading

Description:

Collaborative Strategic Reading (CSR) combines the essential reading comprehension strategies that have been demonstrated to be effective in improving students’ understanding of text with cooperative learning groups or paired learning. The goal of CSR is to improve students’ reading comprehension and increase their conceptual learning. CSR procedures are designed to maximize students’ engagement and help all students to be successful in heterogeneous or mixed learning level classrooms.

CSR takes advantage of the growing knowledge among educators that learners need to be taught multiple specific strategies to enhance their understanding of a text but should not be overwhelmed with so many strategies that they are unable to decide which ones to use.

The four strategies taught within CSR are: Preview, Click and Clunk, Get the Gist, and Wrap Up. A brief description of each strategy is below.

Preview: Students implement the “Preview” strategy before reading the day’s text passage by scanning the material and searching for clues. The purpose of this strategy is to activate background knowledge and to generate informed predictions about the text to be read. 

Click and Clunk: This is a self-monitoring strategy that is employed during reading. The purposes of Click and Clunk are to teach students 1) the metacognitive, or self-learning, skills to monitor their reading comprehension; and 2) a method for figuring out the meanings of challenging words or concepts. When students are reading and everything “clicks,” they understand the content of what they are reading. Students encounter “clunks” when comprehension breaks down. After reading a paragraph or section of text, students stop to “declunk” by seeking help from their peers and using “fix-up” strategies.

Get the Gist: This strategy is used during reading. The purpose of “Get the Gist” is to teach students to identify the most critical information in the paragraph or section of text they have just read, or in other words, to determine the main idea. The intent is to assist students in providing the “gist” of a text in as few words as possible while also conveying the essential meaning and excluding unnecessary details.

Wrap Up: “Wrap Up” comes after reading the day’s selection. The purpose of this strategy is to teach students to identify the most significant ideas in the entire passage they read and then to assist them with understanding and remembering what they’ve learned. Wrap Up includes two steps: 1) generating and answering questions about the passage, and 2) reviewing what was learned.

Overview of Research:

CSR has been shown to be effective for multiple student populations, including students from low-socio-economic backgrounds, those with individual education plans, and English Language Learners. CSR has been shown to be effective in improving reading comprehension of students in third grade through middle school grades and is designed to be effective in diverse classrooms that include students with reading disabilities.

CSR is an excellent strategy to use in content area instruction and has been shown to improve achievement on content testing (Klingner, Vaughn, Arguelles, Hughes, Ahwee, 2000). CSR compliments and should not replace other activities associated with effective content area instruction such as inquiry-based learning, experiments, and hands-on activities.

Research using treatment v. control measures

The second study of CSR (Klingner, Vaughn, & Schumm, 1998) used a treatment vs. control measure. In the treatment classrooms, researchers provided instruction in inclusive fourth-grade classrooms. Students were taught how to use CSR while reading social studies texts. Control students received typical teacher-directed instruction in the same content. Students in the CSR group made statistically significant greater gains than students in the control condition on the Gates-MacGinitie Reading Test (MacGinitie & MacGinitie, 1989) and demonstrated equal proficiency in their knowledge of the social studies content. The effect size on the Gates-MacGinitie was .44. The effect size on the content measure was .12.

Research using pre/post measures

The initial research on CSR was conducted with 26 Latino middle school students with learning disabilities who were also English language learners (Klingner & Vaughn, 1996). During the first phase of the study (approximately 15 sessions), researchers implemented reciprocal teaching (Palincsar & Brown, 1984) with 8 to 9 students per group by modeling the comprehension strategies and then supporting students’ learning and use of the strategies. This support gradually decreased as students became more proficient in applying the strategies on their own. In the second phase of the study, students were divided into two groups. Students in one group tutored younger students with LD in reading comprehension strategies and students in the other group worked in small cooperative groups. Students made gains in comprehension even when they were not directly provided reading comprehension instruction by the teacher. Even students who were very poor decoders made improvements in reading comprehension. The mean effect size in a pre- vs. post-testing comparison was .91.  

In another study, CSR was implemented with fifth-grade students who were English language learners. Results indicated that students demonstrated high levels of academic engagement and assisted each other with word meanings, main idea, and understanding text (Klingner & Vaughn, 2000). Here the mean effect size on chapter vocabulary tests was 1.5.  In other studies, CSR was implemented within an inclusive middle school program where gains for students with and without disabilities were demonstrated (the average effect size was .51) (Bryant et al., 2000) and as part of a third grade intervention that examined the effects of CSR on fluency and comprehension. The effect size for rate, as measured on the Gray Oral Reading Test, was .35, the effect size for words correct per minute was 1.18 and the effect size for Comprehension was .16 (Vaughn et al., 2000).
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