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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?
Name/Title: Story Map Instruction
Research Questions:  What effect does instruction in mapping stories from popular children’s literature have on first graders’ recognition and recall of narrative elements?  1) Can very young children be taught to use story structure to enhance their ability to identify and recall central story elements?  2) Will instruction in story structure be effective when the instructional and assessment texts are unadapted unabridged selections from children’s literature?  3) Will instruction in composition using story structure enhance the efficacy of teaching students to understand central story elements?

Description of subjects:  (Include number of participants, age, SES, etc.)

74 1st graders from 4 classrooms in a rural Midwest elementary school.  Predominately Anglo-American and low-income farming families. 

2.  Describe the strategy/model, program, material, or intervention.

Explicit instruction model was used to teach storymapping: elements of character, setting, problem, major events, and ending.  (What are we going to teach you, why are we going to teach it to you, how you use it and when should you use it.) 

3. Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

Children assigned in heterogeneous manner in the classrooms, every child participated.  A pretest, posttest, control group quasi-experimental design was employed.  Classes were randomly assigned to one of 4 treatment groups: story mapping 1 (SM1), story mapping 2 (SM2), direct reading-thinking activity (DRTA), and control class (DRA).

Pretest

Pretest (multiple choice, 10- item) of students’ ability to recognize story grammar elements. 10 sessions (1 pretest, 6 instructional, 3 posttest). 

Instruction

In each session the children were read an unabridged, unadapted children’s book.  SM1 students were explicitly taught story mapping.  SM2 students received identical instruction for the 1st 5 days and the remaining 5 days the children composed stories using story maps.  DRTA students was asked to use the same story as the other groups, and 1) make predictions from the title and cover, 2) read 1/3 to ½ of the story using a reading/listening procedure to determine if their predictions were true or false or couldn’t tell, 3) the students modified their predictions, 4) redid step 2 and 3 as they finished the book, and 5) checked all the predictions.  The control group used the same instructional children’s literature with directed reading activity which included: 1) reading and discussing preselected vocabulary prior to reading, 2) activating background knowledge from title and illustration, 3) engaging in teacher directed guided reading while listening to the story and 4) post reading discussion with literal, inferential and interpretive questions and a worksheets.

Posttests

1) Looked at students’ ability to identify central story elements from a reading selection

2) Evaluated students’ ability to identify story map elements

3) Evaluated students’ ability to select a concise story summary statement

4) Evaluated students’ ability to identify central story components

5) A delayed posttest to check if treatment effects would persist across time

Student interviews

Obtained qualitative data to understand how students applied story map heuristic.

4. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

Researcher-created posttests.

5. Briefly describe and summarize the results of the study. 

1) Teaching students about story parts enables them to recognize and recall important elements in narrative selections. Young children can be taught to employ a simplified story map heuristic as a means to enhance comprehension of important narrative elements in unfamiliar literature. 

2) Teaching students about story structure is effective with unabridged and unadapted texts. 

3) Some form of interactive intervention (SM or DRTA) was more effective immediately and after the delay than control group use of DRA.

4) No significant differences were found between the first 3 interventions, only between the first 3 and the last one.

6. Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  

x

Yes: 



If yes, briefly describe.

7.
Were gains in student achievement reported?  

No:  



Yes: 
x


If yes, briefly describe.

Student gains were reported on the researchers’ pre and posttests.


If student achievement gains were reported, were they sustained over time?

Student achievement gains were sustained over 2 weeks until the followup.

7. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  

x

Yes: 



If yes, briefly describe.

Summary:

The study investigated the effectiveness of instruction in story mapping as a means to promote first-grade students’ comprehension of central story elements in children’s literature. Participants were 74 children in four 1st-grade classrooms, which were randomly assigned to one of four groups: two story mapping interventions, Directed Reading-Thinking Activity, and a comparison control group.  Some form of interactive intervention (SM or DRTA) was more effective immediately and after the delay than control group use of DRA.  Story structure instructional techniques should not be ends in themselves.  The goal is that children can comprehend narratives which require skillful, judicious instruction within a literacy-rich environment.  Story mapping should be incorporated into a language arts curriculum that includes daily self-selected reading, ample opportunity for oral expression, regular writing activities and teacher read aloud.

Limitations: the findings in the study may not be generalizable to other populations and locations; instruction was provided by experimenters so it remains to be seen if classroom teachers can employ the intervention (!), students in some classrooms may have been more familiar with the structure of children’s literature, the measures used to evaluate the impact of the intervention limit the generalizability.
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