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Description of subjects:  (May included # of participants, age, SES, etc.)

60 sixth-grade students in three classes from a suburban district in southern California

1. What is the name or title of the instructional strategy/model, program, material, or intervention and what was the research question to be answered and/or what is the intended goal?

Name/Title: Rule-Governed Summary and GIST  (Summarization Strategies)




This study was designed to contrast two guided approaches to summarization (rule-governed and GIST) with a third group not receiving explicit instruction.  The authors predicted that direct instruction in summarization using either the rule-governed or GIST approach would benefit students more than a trial-and-error practice approach.

2.  Describe the strategy/model, program, material, or intervention:

Rule-Governed Summarization

The rule-governed approach to teaching summarization introduces students to six rules for comprehension:

A) deleting unnecessary or trivial material

B) deleting material that is important but redundant

C) compose a word to replace a list of items

D) compose a word to replace the individual parts of an action

E) selecting a topic sentence

F) when there is no topic sentence, inventing one

GIST-An Intuitive Approach to Summarization

The paragraph level GIST procedure restricts the length of students’ summaries to 15 blanks.  As students read successive paragraphs, they must delete trivial information and select major ideas. 

Both procedures follow the steps of a direct instruction model involving teacher modeling and student practice followed by individual application. 

Instructional materials consisted of 16 paragraphs from the sixth-grade level Barnell Loft collection.  Each group met for 12 instructional periods of 25-30 minutes over five weeks.  The rule-governed group was introduced to one of the six rules each day through teacher modeling and whole class application.  When students were adept at all six rules as a class, they applied the strategy in small groups and finally on an individual basis. For the GIST strategy, paragraphs were displayed on the overhead one sentence at a time.  Students composed 15-word summaries, a sentence at a time, until a single 15-word summary encompassed the gist of the whole paragraph.  When students were able to compose a 15-word summary at the paragraph level, they worked on this in small groups and finally on an individual basis.   

3.  Was the program effectiveness shown through an experimental design that included experimental and control groups created through random assignment or carefully matched comparison groups?  (SBRR Standard 1)

No:  


Yes: 
   X
  If yes, briefly describe.

Students were randomly assigned by class to one of three groups for summarization instruction:

A) rule-governed

B) GIST

C) Control

Their reading achievement scores on Form A of the  Nelson Reading Test were not significantly different.

4. What instruments were used to collect data and what metric(s) (effect size, raw scores, gain scores, etc.) was used to report results? (SBRR Standard 2)

Two dependent measures were used to measure summary writing and reading comprehension.  The first measure was an unfamiliar five-sentence paragraph from the Barnell Loft material to be summarized in 15 or fewer words.  A template summary was written by the authors to guide the scoring process.  Points were awarded based on the idea units found in the summaries. 

Paragraph comprehension was measured using Form B of the Nelson Reading Test.  The comprehension subtest consists of 75 multiple-choice items that measure students’ understanding of main ideas and details at the paragraph level.

Raw scores and effect sizes and comparison of means were used to report results.

5. Briefly describe the findings. (SBRR Standard 2) 

A one-way analysis of variance showed a significant difference between the three groups on the 15-word summarization task.  Both the rule-governed and GIST groups significantly outperformed the control group.  There was no significant difference between the rule-governed and GIST groups on the summarization task.

A comparison on comprehension measures (Nelson Reading Test) showed that students in both the rule-governed and GIST groups achieved significantly higher reading comprehension scores than the students in the control group.

On both measures there was a medium association between direct instruction and summary writing and reading comprehension.

6. Did the evaluation plan include a measure of implementation? (SBRR Standard 3)

No:  
X

Yes: 

  If yes, briefly describe.

The second author in the study taught all three of the groups.

7. Did the study include evidence that gains in student reading achievement were sustained over time? (SBRR Standard 3)

No:  
X

Yes: 

  If yes, briefly describe.

8. Did the study cite evidence of replication (of another study or within this study)? (SBRR Standard 3)

No:  


Yes: 
   X
  If yes, briefly describe.

This study extended the findings of the rule-governed summarization (McNeil & Donant) and GIST (Cunningham).  This study was designed to contrast these two approaches with a control group not receiving explicit instruction.

McNeil, J. & Donant, L. (1982).  Summarization strategy for improving reading comprehension.  In J.A. Niles and L.A. Harris.  New inquiries in reading research and instruction (pp. 215-219).  Rochester, NY: National Reading Conference.

Cunningham, J.W. (1982). Generating interactions between schematas and text. In J.A. Niles and L.A. Harris.  New inquiries in reading research and instruction (pp. 42-47).  Rochester, NY: National Reading Conference.

Additional Comments

The authors have concluded that instructional strategies in summarization based on a text linguistic model of reading comprehension combined with a direct instruction model of learning are excellent alternatives to trial-and-error practice.

If the article or report doesn’t provide the information needed to answer the questions above you should call or email the author.  It is not uncommon for publishers to drastically cut essential information out of articles before publishing them.  
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