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Description of Subjects:  
Fourth grade students in four classrooms in three schools from a small urban public school district; lower socioeconomic neighborhood; 70% black

1. What is the name or title of the instructional strategy/model, program, material, or intervention and what was the research question to be answered and/or what is the intended goal?

Name/Title:   (  Nature of instruction (rich/extended vs. traditional approach, and  

                      (  Frequency of encounters (many vs. some) with instructed words

The purpose of the study was to identify the relative contribution of the nature of instruction and the frequency of encounters in bringing about word knowledge proficiency.

2.  Describe the strategy/model, program, material, or intervention:

· The rich classroom instruction involved eclectic techniques that were characterized by elaboration and discussion about words, their meanings, and their uses.

· The extended instruction involved activities that had children notice and use instructed words outside the classroom.

· The traditional instruction was drawn from that found in basal readers.

      (  High frequency: 12 instructional encounters during a 7-day cycle.

· Low frequency: 4 instructional encounters during a 7-day cycle.
2. Was the program effectiveness shown through an experimental design that included experimental and control groups created through random assignment or carefully matched comparison groups?  If yes, briefly describe. (Standard 1)

No:  


Yes: 
   X
  If yes, briefly describe.

Four fourth grade classrooms in three small urban public schools were used for this study.  Three of the classrooms were designated as experimental while the fourth was designated as the control.

4. What instruments were used to collect data and what metric(s) (effect size, raw scores, gain scores, etc.) was used to report results? (Standard 2)

The Reading and Vocabulary subtests of the Iowa Tests of Basic Skills were administered as initial pretests.  

Multiple choice vocabulary knowledge pretests and posttests were given to measure gains in word knowledge proficiency for a comparison in the reporting of results.

5. Briefly describe the findings. (Standard 2) 

All types of instruction were found to be better than no instruction, and the frequency, but not the type, of instruction affected the magnitude of the learning gains for accuracy of word-definition knowledge.

Extended/rich instruction produced more fluent lexical access than either rich or traditional instruction.

Within rich and traditional instruction, high-encounter instruction produced more fluent lexical access than low-encounter instruction.

6. Did the evaluation plan include a measure of implementation? If yes, briefly describe. (Standard 3)

No:  


Yes: 
   X
  If yes, briefly describe.

Students from all four classrooms were given the vocabulary knowledge test as a pretest.  The experimental classrooms were given 14 days of vocabulary instruction during daily 30-minute periods.  The control classroom received their usual language arts instruction during that time.  At the end of the instruction, the students were given the vocabulary knowledge posttest and the story recall task.  In addition, the experimental groups were given the semantic decision task and the context interpretation task.

7. Did the study include evidence that gains in student reading achievement were sustained over time?  If yes, briefly describe.  (Standard 3)

No:  
X

Yes: 
  
  If yes, briefly describe.

8. Did the study include evidence of replication (other investigators, other sites)?  If yes, briefly describe.  (Standard 3)

No:  


Yes: 
   X
  If yes, briefly describe.

The study itself was based on a successful program used by Beck, Perfetti, and McKeown (1982) and replicated by McKeown et al. (1983).  Their studies looked at the role of the nature of instruction and the frequency of encounters with instead words.

Additional Comments
The outcomes of the study offer several implications for vocabulary instruction:

· If the goal is an initial familiarity with the meanings of new words, several encounters of a traditional type of instruction may be sufficient.

· If the goal is higher order processing that involves integrating words and context, then a rich instruction is called for.

· If the goal is for word meanings to be readily accessible, providing greater influence on comprehension of connected text, then learning activities that extend beyond the classroom are suggested.

· Providing a moderately high number of encounters per word will yield better outcomes than only several encounters.
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