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1st  and 2nd grade


1. What is the name or title of the instructional strategy/model, program, material, or intervention and what was the research question to be answered and/or what is the intended goal?

Name/Title:  Direct Instruction in systematic sound-spelling correspondences practiced in decodable test (direct code)


How explicit does decoding instruction need to be?  (highly explicit through decontextualized letter-sound correspondence rules practiced in controlled vocabulary text or implicit through incidental learning gained by feedback on reading literature)

What are the effects of phonological processing on growth in word reading in children at risk for reading failure (those typically served by Title I)?

2.  Describe the strategy/model, program, material, or intervention:

The direct instruction model was checked against embedded code instruction and indirect code instruction.  In the direct code classrooms, the emphasis was on a balance of phonemic awareness, phonics and literature activities using Open Court Reading's Collections for Young Scholars.  Phonemic awareness dominates the first 30 lessons with the 42 phonic rules combining from lessons 11 through 100.  The phonics lessons use spelling cards, alliterative stories, and controlled vocabulary text that practices the rule just taught.  At the same time, a parallel strand of Big Book reading develops oral language comprehension skills and love of story.  Spelling dictation exercises are used to encourage growth from phonetic spellings toward conventional spelling based on phonics knowledge and spelling conventions.  Writing workshop and anthologies of fiction, nonfiction, and poetry are used by mid 1st grade.

3. 
Was the program effectiveness shown through an experimental design that included experimental and control groups created through random assignment or carefully matched comparison groups?  If yes, briefly describe. (Standard 1)

No:  


Yes: 
   X
  If yes, briefly describe.

The experimental design included the comparison of 3 treatment groups from 8 of the 10 Title I-eligible schools and one school selected by district officials to be the unseen comparison (control).  There were 3-8 children from each regular classroom who represented the lowest 18% achievement.  The non Title I students in those classrooms did not participate in the study but received the same classroom curricula as the participating children.  Instructional groups did not differ in age, gender, or ethnicity. Participating schools depended on the willingness of the principal and teachers to participate.

Many factors were assessed to control for differences other than instructional methods: school attendance data, measures of self-esteem, reading attitudes, experience, behavior, and environmental information.

4. What instruments were used to collect data and what metric(s) (effect size, raw scores, gain scores, etc.) was used to report results? (Standard 2)

Changes were assessed four times during the year using a growth curve analysis with three levels : time within child within classroom 
· Vocabulary—Peabody Vocabulary Test-revised

· Phonological processing—Torgensen-Wagner battery

· Word-reading skills—word card reading task (selected for frequency in 1st-2nd grade

· Difficulty range
Year end achievement was assessed using:
· The Wechsler Intelligence Scale for Children-Revised (administered individually)

· The Woodcock & Johnson test - to measure decoding in the Letter-Word Identification

· and Word Attack subtests and reading comprehension in the Passage Comprehension subtest

· Formal Reading Inventory - to measure comprehension of narrative and expository test

· The Kaufman Test of Educational Achievement - Spelling Dictation subtest

· (used mean and standard deviation scores for these 3 reading achievement tests)


Data also collected on school attendance

· Measures of self-esteem using Perceived Competence Scale

· Reading attitude and experiences using a questionaire

· Behavior using the Multigrade Inventory for Teachers (MIT)

· Additional influencing conditions in year end teacher comments 

· (used mean and standard deviation on MIT)

5. Briefly describe the findings. (Standard 2) 

· Children receiving direct code instruction improved in word reading at a faster rate and had higher word-recognition skills than those receiving implicit code instruction.  (Children who were directly instructed in the alphabetic principle improved in word-reading skill at a significantly faster rate than children indirectly instructed in the alphabetic principle through exposure to literature.)  

· Effects of instructional group on word recognition were moderated by initial levels of phonological processing and were most apparent in children with poorer initial phonological processing skills.  

· Group differences in reading comprehension paralleled those for word recognition but were less robust.  

· Groups did not differ in spelling achievement or in vocabulary growth.  

· Results show advantages for reading instructional programs that emphasize explicit instruction in the alphabetic principle for at-risk children.

6. Did the evaluation plan include a measure of implementation? If yes, briefly describe. (Standard 3)

No:  


Yes: 
   X
  If yes, briefly describe.

Summer in-service training and background for the research and discussion of instructional strategies was provided and teachers helped researchers develop a monitoring checklist of the components of the curriculum being implemented.    All primary reading instruction occurred in 30-minute blocks as part of the 90-min. language arts block.  Researchers visited each teacher's classroom at least every other week to monitor implementation of instruction and to provide feedback on the quality of implementation.  Research staff met with teachers of a particular grade level at each school during their planning time to discuss instructional issues.  Teachers came together 3 times after school to share instructional strategies across the different sites.

In addition to the checklist, lesson plans were copied, kept, and reviewed as part of compliance.

7. Did the study include evidence that gains in student reading achievement were sustained over time?  If yes, briefly describe.  (Standard 3)

No:  
X

Yes: 
   
  If yes, briefly describe.

Not beyond the full school year of the study

8. Did the study include evidence of replication (other investigators, other sites)?  If yes, briefly describe.  (Standard 3)

No:  
X

Yes: 
   
  If yes, briefly describe.

Additional Comments
National Reading Panel. (2000). Teaching children to read: An evidence-based assessment of the scientific research literature on reading and its implications for reading instruction. Washington, D.C.: National Institute of Child Health and Human Development. Pg.2-55

National Institute for Literacy. (2001). Put reading first: The research building blocks for teaching children to read. Jessup, MD: U.S. Department of Education.

Page 4 of 4

