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Description of subjects:  (May included # of participants, age, SES, etc.)

42 Kindergarten-age subjects (20 males and 22 females) with a mean age of 5 years, 11 months in April (age range of 5 years, 4 months to 6 years, 5 months) and 42 first graders (22 males and 26 females) with a mean age of 7 years, 2 months (age range of 6 years, 3 months to 8 years 1 month) were included in the analysis. This resulted in 14 subjects in each of the experimental and control groups.

1. What is the name or title of the instructional strategy/model, program, material, or intervention and what was the research question to be answered and/or what is the intended goal?

Name/Title:  The purpose of the study was to (1) determine whether training in phonemic awareness influence kindergarten and first-grade children’s subsequent reading ability, and (2) specifying the components of instruction that would affect the acquisition of phonemic awareness.

2.
Describe the strategy/model, program, material, or intervention:

There were two experimental groups (skill & drill meta-level) and 1 control group. The training session for all three groups lasted 10 weeks. The training sessions were conducted in small groups of 4 to 5 students twice a week for both the experimental and control groups. The training time for each of the three groups was identical; each training session lasted approximately 15 to 20 minutes. An experienced teacher conducted training. The experimental groups focused on phonemic awareness and the core of each program was identical in regard to the acquisition of phonemic awareness, whereas the control group received a different from of instruction.
Skill and drill – this group received instruction in phonemic awareness in a decontextualized manner. Only segmenting and blending was taught, the program was absent of explicit reference to their direct use or application. As a result, the skill and drill group received proportionately more time learning segmentation and blending per se, because the amount of instructional time was identical for both experimental groups.

Meta-level – In this group, the children were directed to reflect upon their own thinking regarding phonemic awareness and explicit discussion of the goals and purposed of learning phonemic awareness to improve overall reading ability were emphasized. A more contexualized approach was provided whereby the skill was taught and linked explicitly to earlier lessons and the activity of reading.
Control group - In this group, the children listened to a story and answered a series of question about each story. At the end of each session, the teacher summarized the story and the children discussed what they liked least and most about the story.

3.  Was the program effectiveness shown through an experimental design that included experimental and control groups created through random assignment or carefully matched comparison groups?  (SBRR Standard 1)

No:  


Yes: 
   X
  If yes, briefly describe.

48 Kindergartners and 48 1st grade students were matched in groups of three based on Metropolitan Pretest and chronological age. Students were randomly assigned to either a control condition or one of two experimental groups. Extreme score discrepancies in the tasks of phonemic awareness necessitated the removal of extreme scores, two children in each group, leaving fourteen final members in each experimental group

4. What instruments were used to collect data and what metric(s) (effect size, raw scores, gain scores, etc.) was used to report results? (SBRR Standard 2)

Reading Achievement and Aptitude Tests – Metropolitan Reading Achievement; Otis-Lennon School Ability Test

Total raw scores were converted to a scaled score

Phonemic Awareness – Lindamood Auditory Conceptualization Test

5. Briefly describe the findings. (SBRR Standard 2) 

Performance of the 1st grade students reading achievement who received metalevel approach to phonemic awareness was significantly better than the skill and drill group.

A planned comparison demonstrated that the experimental groups performed significantly better than the control groups in both grades for all three measure of phonemic awareness.

The significant interaction of treatment X time demonstrated that training phonemic awareness facilitated reading performance. 

A planned comparison demonstrated that the experimental groups in both grades performed significantly better than the control groups

Training in phonemic awareness improves children’s reading ability. Phonemic awareness is highly implicated in beginning stages of reading development and may be a necessary component of reading achievement.

6.
Did the evaluation plan include a measure of implementation? (SBRR Standard 3)

No:  
X

Yes: 

  If yes, briefly describe.

7. Did the study include evidence that gains in student reading achievement were sustained over time? (SBRR Standard 3)

No:  
X

Yes: 

  If yes, briefly describe.

8. Did the study cite evidence of replication (of another study or within this study)? (SBRR Standard 3)

No:  
X

Yes: 

  If yes, briefly describe.

Additional Comments
The degrees of improvement in the reading ability of the first grade children depended strongly on the type of phonemic instruction received, although the level of phonemic performance achieved was the same.
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