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What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?
Name/Title: Concept-Oriented Reading Instruction (CORI)
Research Question:  

Study 1:  General Question:  Do instructional practices that combine motivation and cognitive support increase reading comprehension as well as motivational and cognitive aspects of reading engagement?

Specific Questions:

1. To what extent does Concept-Oriented Reading Instruction (CORI) differ from Strategy Instruction (SI) and traditional instruction group (TI) in influencing reading comprehension of Grade 3 students?

2. To what extent does CORI differ from SI in influencing reading motivation of Grade 3 students?

3. To what extent does CORI differ from SI in influencing comprehension strategies of Grade 3 students?

Study 2:  Can the findings of Study 1 be generalized to new indicators of the same variables?

1.  Description of subjects:  (Include number of participants, age, SES, etc.)

Study 1:  Third-grade students from four similar schools in a small mid-Atlantic city participated in a reading comprehension study.  No pull-out special education students were included in the study.  There were 8 CORI classrooms and 11 SI classrooms.   All but one teacher was in the 22-45 age bracket with varied years of experience; 18/19 had only bachelor’s degrees; 17/19 were female; and 18/19 were Caucasian.  Due to administrative concerns about the length of testing, only half of the original groups (4 CORI and 6 SI), selected as being representative of the total group, were used for the posttests and data analysis.

Study 2:  The researchers used the same schools as in Study 1 (with some of the same teachers and some new teachers) for a total of 9 CORI, 11 SI, and 4 TI classrooms.  The school demographics were similar except the CORI and SI schools had more students with ethnic diversity than the TI classrooms.  Some classrooms were later dropped to form groups scoring equally in the passage comprehension pretest, resulting in 5 CORI, 7 SI, and 3 TI classrooms for data analysis.

2. Describe the strategy/model, program, material, or intervention.

CORI (concept-oriented reading instruction) consists of five motivational practices integrated with six cognitive strategies.  The motivational practices include using content goals, providing hands-on activities, affording students choice, using interesting texts, and promoting collaboration.  The six cognitive strategies are activating background knowledge, questioning, searching for information, summarizing, organizing graphically, and structuring stories.   The SI (strategy instruction) classrooms used the same six strategies but did not integrate science and reading.  The TI (traditional instruction) classrooms used a variety of basals and trade books and incorporated activities such as predicting and activating background knowledge.

3. Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

First Study: CORI was compared to SI with students assigned randomly to each group. The CORI teachers participated in a ten-day workshop performing reading strategies, discussing motivational practices, constructing reading-science integrations, identifying appropriate books, and planning; the SI teachers participated in a five-day workshop which included the same activities but omitted developing science activities and science-reading integrations.  The CORI program was administered for 12 weeks in the fall semester.  A new skill was taught each week for six weeks and the six skills were integrated during the last six weeks. The model was taught for 90 minutes daily.  Class sets of trade books were used.  The SI group used basals, trade books, magazines, and multimedia.

Second Study: CORI was compared to SI and to TI and used additional testing measures.  

4. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

Study 1:  A pretest and posttest (during four 60-minute periods) were administered to each group. Classrooms were randomly assigned science reading teset packets so that an equal number of students received each packet.  The student assessments consisted of the following:

• background knowledge (15 minutes of open-ended writing about a science passage scored on a six-level rubric)

• student questioning (15 minutes of composing questioning scored on a four-level rubric)

• searching for information (notetaking of reading passage during 10 minutes on day 1 and 40 minutes on day 2 with number of correctly identified relevant sections ranging from 0-11)

• multiple text reading comprehension (30 minutes of open-ending writing of what they had learned in science reading scored on a six-level rubric)

• Motivation for Reading Questionnaire (18 questions on a Likert-type scale from 1-4)

• passage comprehension (students rated 36 word pairs on the computer, scored on a -1.0 to 1.0 scale derived from the Pathfinder algorithm)  

Study 2:  Pretests and posttests (four 60-minute periods) using the Gates-MacGinitie Reading Comprehension Test were used, as well as a compilation of teachers’ ratings of student motivation. 

5. Briefly describe and summarize the results of the study. 

In both studies, students in CORI classrooms showed higher reading comprehension, reading motivation, and reading strategies than students in SI and/or TI classrooms.  

Study 1:  The CORI classrooms were significantly higher than the SI classrooms in the posttests for multiple text comprehension, passage comprehension, and reading motivation.  No significant differences were indicated for the CORI and SI classrooms on activating background knowledge, questioning, and searching.  More highly implementing teachers had higher reading comprehension in their classrooms than teachers with lower implementation.

Study 2:  CORI teachers rated their students’ intrinsic motivation higher than the SI teachers.  Even though the CORI and TI students scored equally on the pretest, the CORI students showed higher passage reading comprehension on the posttest.  The CORI students scored higher than the SI students in intrinsic motivation, extrinsic motivation, and a combined motivation measure.

6.  Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  



Yes: 

X

If yes, briefly describe.

The teachers were videotaped for two lessons and interviewed about their implementation of the intervention.  However, the researchers checked only 3 percent of the actual lessons.

7.
Were gains in student achievement reported?  

No:  



Yes: 

X

If yes, briefly describe.

The CORI classrooms were significantly higher than the SI classrooms in two forms of reading comprehension. 

If student achievement gains were reported, were they sustained over time?

No longitudinal study was conducted.

8.  Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  



Yes: 

X

If yes, briefly describe.

Study 2 replicated Study 1 and added a TI group and additional methods of assessment.

Summary:

Rating

_3.5___Design (scale: 1-5)


Third grade students from four schools in a small mid-Atlantic city participated in two reading comprehension studies.  The first study compared CORI (concept-oriented reading instruction) classrooms, which integrated reading and science to SI (strategy instruction) classrooms for reading comprehension, motivation, and instructional strategies.  The second study compared CORI and SI to TI (traditional instruction) classrooms.  Overall, CORI students were more motivated than SI and TI students and were more strategic readers than SI students.  Specifically, CORI students scored higher than SI students on passage comprehension (Study 1), multiple text comprehension (Study 1), and the standardized test (Study 2).  CORI students scored significantly higher than TI students on passage comprehension and the standardized test (Study 2).  The CORI students had higher self-reported motivation than the SI students (Study 1), and CORI teachers rated their students as more highly motivated to read than did the SI teachers (Study 2).  CORI students improved in activating background knowledge during reading, searching for information in books, and organizing information from reading (Study 1).  The authors state even though they received positive results, "our conclusions should be viewed with caution," and they encourage further replication of the study.
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