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	1. What is the name or title of the instructional strategy/model, program, material, or intervention? What was the research question? What was the intended outcome of goal?

	Name/Title:  Group story mapping  

	Intended Outcome: 

	Research Question(s):  Will the story mapping technique implemented in a group setting improve reading comprehension of third and fourth grade students with varied abilities?  


	2. Describe the subjects (Include number of participants, age, SES, etc.).

	
	Students:  This study included 27 students in a third/fourth grade classroom in a medium-sized Midwestern city. This study was set up as a multiple-baseline design. There were two groups of eleven students and one group of five additional students for whom no parental permission was obtained. 

In each eleven student group there were 5 males and 6 females. One eleven student group included 2 learning disabled students. The second eleven student group had two low achieving students and one learning disabled student. The additional group of 5 had 2 males and 3 females.


	3. Describe the strategy/model, program, material, or intervention.

	
	The strategy for this study was a story map used with narrative prose. Student received explicit instruction using a gradual release of responsibility model with the overall objective of improving comprehension as follows:  Baseline Conditions:  The teacher displayed 10 generic questions and directed students to read stories silently(15 minutes) and answer the questions (20 minutes).  Students could ask a match partner for word assistance.  Intervention/Model Phase:  Baseline conditions were continued, but after silent reading the teacher showed the story map, and students completed their copy of the group-response map as individuals were called on.  After submitting their completed map, students answered written comprehension questions.  Intervention/Lead Phase:  Baseline conditions were continued, but the teacher did no model use of the map;  students independently completed the map as or after they read.  After individually completing the map, the group shared responses as the teacher completed a group map as students made corrections.  Students turned in their completed/corrected map and answered comprehension questions.  Intervention/Test Phase:  Students continued to independently, silently read stories as they used maps.  The teacher no longer had students share/correct as a group.  Maintenance Phase:  Baseline conditions were continued with students reading silently, answering questions but not using story maps.


	4. Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.).

	
	The study used a multiple baseline design. This design extended the baseline for the second group. This allowed for the second group to serve as the control group for the first group. Each group also served as its own control by noting the shifts between the baseline and intervention phases.  

The study last a total of 21 days. The 22 students participating in the study were randomly assigned to one of two groups.


	5. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

	
	The primary dependent measure was the percentage of correct responses to ten general explanation questions answered daily based on commercially produced stories. The second dependent measure was an oral, curriculum-based assessment given on 3 separate days prior to and after the study was conducted. A third measure was examining percentile scores for reading comprehension on the Nelson Reading Skills Test. A final measure was a group listening comprehension test given before and after students were taught to use story mapping.

Each group moved through a continuum of phases including model, lead, test, and maintenance. The Post hoc Scheffe’s test was used to verify the significant differences between the baseline phase and all the remaining phases (model, lead, test, and maintenance). A one-way ANOVA was used to determine listening comprehension across the four subgroups (two groups of normals, one group of controls and one group of low readers)


	6. Briefly describe and summarize the results of the study.

	
	Both experimental groups improved on daily story comprehension as a result of learning to use the story map. All 5 low achieving and learning disabled children showed similar improvement. The progress of the normal achieving children was not impeded by including the low achieving students. 

The results also indicated that most children were able to maintain an independent level of effective comprehension. This included the low achieving students.

All groups showed improvement in three of the four types of measures. The only measure that did not show improvement was on the Nelson Reading Skills Test (a standardized norm-referenced test). 


	7. Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

	No:  
X


Yes: 



	If yes, briefly describe.

	
	


	8. Were gains in student achievement reported?  

	No:  



Yes: 
X


	If yes, briefly describe.

	
	If student achievement gains were reported, were they sustained over time?

This study lasted twenty-one days and no data was provided to indicate achievement gains over time. 




	9. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

	No:  



Yes: 
X


	If yes, briefly describe.

	
	


	10. Summary:

	Rating of Research Design
   _2_  (scale: 1-5)

	
	Both experimental groups improved on daily story comprehension as a result of learning to use the story map. All 5 low achieving and learning disabled children showed similar improvement. The progress of the normal achieving children was not impeded by including the low achieving students. 

The results also indicated that most children were able to maintain an independent level of effective comprehension. This included the low achieving students.

All groups showed improvement in three of the four types of measures. The only measure that did not show improvement was on the Nelson Reading Skills Test (a standardized norm-referenced test). 
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