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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?
Name/Title: 
Advance Organizers

Research Question: How can advance organizers be used in the secondary content classrooms?

Description of subjects:  (Include number of participants, age, SES, etc.)

 Seven regular secondary content teachers with an age rage of 25 to 37, number of years of teaching experience from 3 to 14 years, and from subjects:  American History, English, Physical  Science, General Science, Geography, and Biology ($50 incentive).

Seven LD adolescents: two female and five male; six white, one black; age range from 16 to 19; four were sophomores, two were juniors, and one was a senior; IQ ranges from 87 to 109 and reading scores from 4.2 to 7.0; all were resource students ($10 incentive).

2.  Describe the strategy/model, program, material, or intervention.


Students received training in the resource room.  Teachers received training during prep periods.  A description of the training materials was not included.  Twelve essential components were identified for advance organizers.  A training manual was developed for the teachers to use.

3. Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

No controls listed.  No random assignment.  Length of intervention was not included although data was recorded for thirty five days of observation.  Information is not included about whether those were consecutive days of instruction or if the observations were spread out over a longer period of time.

A multiple-baseline across teachers design was used to evaluate the effects of teacher training.  A multiple-baseline across students design was used to assess the results for students.  One student was interviewed from each classroom. 

4. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

Two measurement systems were constructed: one for observing teachers, the other for measuring student retention of information. A checklist for 12 items was developed for observing teachers.  Students were interviewed after class for approximately 5 minutes and their responses were scored by counting the number of statements per advance organizer category and then a comparison to the tapes of the instruction or the advance organizer worksheets.

A social-validity measure was also used with seven Likert scale items and three open-ended questions to measure teacher satisfaction with the approach to evaluate teacher concerns.

Interobserver and Interscorer reliability was reported in great detail for teacher observations and student interviews.  From 92 teacher contacts there was 97% agreement.

5. Briefly describe and summarize the results of the study. 

The use of advance organizers increased across all advance organizer categories for the prelesson period. After training, the students increased the number of related statements they orally made in response to interview questions while using the advance organizer sheets given to them by the observer at the beginning of the period.

6. Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  


Yes: 

X

If yes, briefly describe.

 Data was not reported, however teachers received feedback after each observation about    

 which of the twelve components were observed during instruction.

7. 
Were gains in student achievement reported?  

No:  
X


Yes: 



If yes, briefly describe.

Students were interviewed immediately after class, there were NO measures of retention of information at any other time.


If student achievement gains were reported, were they sustained over time?

7. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  

X

Yes: 



If yes, briefly describe.

Summary: 

This article investigated the effects of the regular secondary teacher’s delivery of an advance organizer prior to each lesson on seven LD students’ retention and expression of information from a given lesson in the five minutes following the lesson.  This was not empirical research with random assignment of students and control groups.  It is a report on selected information on a series of seven parallel case studies conducted simultaneously in two neighboring high schools with seven general education secondary teachers and seven LD students. Teachers had a range of 40 to 85 minutes of instruction (mean 45 minutes) in the use of the advance organizers and one training session was not sufficient for four of seven teachers.  There was no measure of student retention of information at a later time, ie., beyond five minutes after the conclusion of class. 

The results of this study need to be considered along with more recent studies in the use of graphic organizers that suggest students:  need to develop/construct their own organizer, need discussion of the content in order to determine which information is to be included in the organizer, and that the goal of the organizer is not to “complete it by filling in blanks as an assignment or worksheet.” This article referred to advance organizer worksheets in several places.  The current emphasis on higher order thinking skills in district wide assessments is in contrast to the “factual” emphasis on student retention in this study.

Rating

__2__Design (scale: 1-5) 
Effect Size:  Not available
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