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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of the goal? 

Name/Title: Identification of Main Ideas in Expository Text

Research Question:  Are students who receive main idea instruction significantly better at identifying explicit and implicit main ideas in paragraphs, restating main ideas in summary form, and at summarizing more efficiently than those who receive vocabulary instruction?

Description of Subjects:  Two classes of minority ninth and tenth graders enrolled in voluntary academic enrichment program:  total of 19 students – 16 Hispanic and 3 African-American.  Students were randomly assigned to treatment (N=9) or control (N=10) conditions.

2. Describe the strategy/model, program, material, or intervention.

Both treatment and control groups received one 75-minute lesson weekly for four weeks, for a total of five hours instruction, and all pre-tests and post-tests.

The treatment group received main idea lessons in a sequence suggested by the literature:

· Identifying relationships in units smaller than paragraphs and identifying topics of paragraphs

· Identifying explicit main ideas in paragraphs

· Identifying implicit main ideas in paragraphs

· Identifying main ideas in passages.

It was achieved largely by direct explanation with the aid of teacher-created overhead transparencies. 

1) Introduction of the content and its purpose;

2) Provision of concrete example of a skill to be taught;

3) Direct teacher instruction of the skills;

4) Teacher-guided application of the skill;

5) Independent student practice of the skill.

A review component was introduced at the beginning of the second, third, and fourth lessons.

The control group received training in vocabulary using the Rapid Vocabulary Builder (Lewis, 1980) and supplemented by teacher-prepared materials.

3.  Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

Both treatment and control groups received one 75-minute lesson weekly for four weeks, for a total of five hours’ instruction, and all pre- and post-tests.

Information about main idea identification was conveyed largely by direct explanation, along with the aid of teacher-created overhead transparencies and handouts.  

The control group received training in vocabulary using the Rapid Vocabulary Builder (Lewis, 1980) and supplemented by teacher-prepared materials.

Pre- and post-testing were used to assess instructional effects.  Eight items measured explicit main idea comprehension, and five items measuring implicit main idea.

Instructional effects did not transfer to general comprehension performance as measured by a standardized achievement test.

4.
What instruments were used to collect data and what metric(s) (Effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

An experiment-constructed, 13-item production test of main idea identification in paragraphs was used.  Eight items measured explicit main idea comprehension and five items measured implicit main idea comprehension.

To test summarization ability, a seventh-grade, 641-word science passage was selected for students to summarize in no more than 160 words.

The comprehension subtest of the Davis Reading Test, Form 2B (Davis and Davis, 1962) served as the general comprehension measure.

5. Briefly describe and summarize the results of the study.

Transfer effects and non-effects were evident.  Students were able to increase the number of main idea restatements in summary writing, following main idea instruction, which in turn improved their summarization efficiency.

Instruction in main idea identification failed to affect reading comprehension scores on the Davis Reading Test.

According to the authors, results were insignificant.

6. Did the study include an evaluation of how the intervention was implemented?  Did implementation data address both the frequency of use as well as the integrity of the implementation?

No:  
X

Yes: 

  If yes, briefly describe.

There was no measure of implementation.

7.
Were gains in student achievement reported?

No:  
X

Yes: 

  If yes, briefly describe.

Results were insignificant according to the authors.

If student achievement gains were reported, were they sustained over time?

There was no evidence of sustainability.

8.
 Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  


Yes: 
  X
  If yes, briefly describe.

The authors indicated that their study was modeled after Baumann’s study with fourth graders.

Summary
The purpose of the study was to see if those students who received main idea instruction could significantly better identify explicit and implicit main ideas in paragraphs, restate main ideas in summary form, and summarize more efficiently than those who received vocabulary instruction.

Both treatment and control groups received one 75-minute lesson weekly for four weeks, for a total of five hours instruction, and all pre-tests and post-tests.

The treatment group received main idea lessons in a sequence suggested by the literature:

· Identifying relationships in units smaller than paragraphs and identifying topics of paragraphs

· Identifying explicit main ideas in paragraphs

· Identifying implicit main ideas in paragraphs

· Identifying main ideas in passages.

It was achieved largely by direct explanation with the aid of teacher-created overhead transparencies. 

· Introduction of the content and its purpose;

· Provision of concrete example of a skill to be taught;

· Direct teacher instruction of the skills;

· Teacher-guided application of the skill;

· Independent student practice of the skill.

A review component was introduced at the beginning of the second, third, and fourth lessons.

The control group received training in vocabulary using the Rapid Vocabulary Builder (Lewis, 1980) and supplemented by teacher-prepared materials.

Results were insignificant according to the authors.

Comments:  Additional research would be required to determine impact.

Ratings (scale: 1–5)

Overall Rating:  2 
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