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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?
Name/Title: This study investigated whether concreteness was related to the cumulative sentence with a final modifier.

Research Question:  Would the relation among concreteness, use of final modifiers, and writing quality extend to naturally occurring compositions?  Specifically, was the use of final modifiers in T-units related to the concreteness of any or all of the kernel elements of the t-unit’s main clause?

Description of subjects:  (Include number of participants, age, SES, etc.)

Forty-six 9th graders attending three high schools in two urban areas of the southwestern U.S. participated in the study.  Three English teachers each selected a class in which students were not identified as either learning disabled or gifted.  The mean age of the sample was 14 years, 9 months; 59% were male and 41% were female; 85% reported English as their primary language; 20% received reduced lunch, and 13% received free lunch. 

Teachers reported that their writing curricula included a variety of writing activities, without emphasis except for prewriting and revision, and with no unusual emphasis placed on grammar or syntax.  Time spent in composing was reported to be 1.5-2 hours per week, resulting in 3-4 pages per week per student.

2. Describe the strategy/model, program, material, or intervention.

No intervention

3.  Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

Not applicable (no treatment; no control groups)

4.   What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

The English teachers in each class obtained a written composition under standardized conditions for each student in mid-November in response to the prompt “Identify a favorite story and explain the reasons or criteria for liking that story.”  Students received a two-page booklet with instructions that included the opportunity for some prewriting during the allotted 40 minutes.

Each composition was analyzed by T-unit (defined as “independent clauses with all their modifiers, including dependent clauses”) (342).  Each T-unit was identified and coded as to whether it contained a final modifier.  Words, phrases, or clauses were counted as final modifiers.  Percentage of T-units with final modifiers was calculated.  Values for concreteness of the main subject words, main verbs, and main object/complement were obtained from norms established by Toglia and Battic (1978) using a scale from 1 (low) to 7 (high).  Each composition received a score for quantity (number of words) and holistic quality (0-5 based on content, organization, voice, words choice, sentence fluency, and conventions).

5.  Briefly describe and summarize the results of the study. 

All 46 students produced finished compositions ranging from 72-420 words with the number of T-units with final modifiers ranging from 5-34. Most T-units (69%) had an objective complement, and 49% had both an object/complement and a final modifier.  Mean concreteness ratings were 4.04 for main subject words, 2.65 for main verbs, and 4.06 for main object/complement words.  Holistic scores ranged from 1-5 (M=2.93).

Analyses indicated no significant difference for concreteness ratings of subject words, but a significant difference for verbs and a significant difference for objects/complements.  Final modifiers tended to occur where verbs were relatively more concrete and where objects/complements were less concrete.

Significant correlations with holistic scores were found for percentage of final modifiers and length in words.  No significant correlations were found between holistic scores and the mean concreteness ratings of any of the kernel elements.

According to the authors, the study reinforced the need for instructors to teach the effectiveness of concrete language.
6.  Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  



Yes: 



If yes, briefly describe.

Not applicable

7.
Were gains in student achievement reported?  

No:  



Yes: 



If yes, briefly describe.

Not applicable


If student achievement gains were reported, were they sustained over time?

8.  Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  

X

Yes: 



If yes, briefly describe.

Summary:

This study investigated whether concreteness was related to the cumulative sentence with a final modifier, a key characteristic of writing that had been consistently associated with higher quality writing.  Forty-six 9th graders wrote informative compositions that were assessed for quality, the proportion of T-units with final modifiers, and the concreteness of kernel elements of the T-units (subject, verb, object, and complement).  Results indicated that the use of final-modifier construction was significantly related to writing quality.  T-units with final modifiers had more concrete verbs but fewer concrete objects or complements. 
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