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1.
What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?
Name/Title:  Peer-Assisted Learning Strategies (PALS)
Research Question:  Can PALS (originally designed for students in grades 2-6) be used to increase comprehension and fluency for secondary students in remedial and special education classrooms?

2.  Description of subjects:  (Include number of participants, age, SES, etc.)

      Teachers:  18 special education and remedial reading high school teachers in 10 high schools in one metropolitan southeastern school district

Students:  102 high school students 

· 70 male, 32 female

· 46 free lunch

· 56 African American, 43 European American, 3 Asian American 

· 70 Resource, 32 Remedial

· 74 LD, 4 MMR, 2 Other disability, 22 Remedial

3.  Describe the strategy/model, program, material, or intervention.


Students in PALS worked in dyads with three activities each session:  Partner Reading with brief retellings, Paragraph Shrinking and Prediction Relay like the elementary PALS.  However, partnerships were changed more frequently than 4 weeks, but that frequency was not noted in the article.  The training incorporated tangible reinforcers so each day the highest scoring dyad had their names posted on a chart and then entered into a “Winners Circle” to be eligible for a $10 drawing each month.

4. Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

Comparison teachers used conventional reading instruction which did not include any peer-mediated activities.  PALS teachers supplemented their reading instruction with PALS five times every two weeks for 16 weeks.  Total amount of reading instruction was limited to one class period per day.  

5. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)
The CRAB was administered individually as a pre and post assessment for the 16 week intervention.  A one way ANOVA was used on the pre, post, and growth scores.
6.  Briefly describe and summarize the results of the study. 

On the number of words read correctly, students in the two treatment goups grew comparable amounts (ES= .04). On number of questions answered correctly, the growth of PALS students exceeded that of the contrast students (ES= .34).  There was no statistical difference in the amount of words read in 3 minutes by either group from pre to post test or from the PALS to the comparison group.   

7.   Did the study include an evaluation of how the intervention was implemented?  Did implementation data address both the frequency of use as well as the integrity of the implementation?  

    No:  


Yes: 
X

If yes, briefly describe.

Research Assistants observed in classrooms and observed whether teachers or students conducted each element correctly and wrote yes, no, or not applicable.

Additional research assistants (different from the observers) were available weekly to problem solve and answer questions about implementation issues.

8.   Were gains in student achievement reported from norm-referenced measures?  

      No:  
X


Yes: 


If yes, briefly describe.

Growth of mean of 1.35 questions answered in comprehension on CRAB (2.5 grade level), for an effect size of .34.


If student achievement gains were reported, were they sustained over time?

Only pre and post test data on the CRAB reported in this article.

9.  Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?  

No:  
X

Yes: 


If yes, briefly describe.


(First study of its use with secondary students)

Summary:

For 102 remedial and special education secondary students reading at grade levels 2-6, PALS enhanced reading comprehension growth more than conventional high school programming.  PALS students did not demonstrate growth on reading fluency and the students’ beliefs about liking and wanting to improve in reading were not influenced by their PALS participation. Limitations include: 1) PALS was designed for use with elementary students and secondary students have different needs and motivations; 2) the fact that many schools have a desire/stated goal to create lifelong readers who can monitor their own comprehension, neither of which were increased through the use of PALS;  3) the CRAB assessment continuously tests students at a 2.5 grade level without any comparison to any norm-referenced tests, which may not meet local district needs, and 4) the use of tangible reinforcers at the secondary level.

Rating
    3
Design (scale: 1-5)

Comprehension Effect Size     .34
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