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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of the goal? 

Name/Title: Multiple Source Documents in History

Research Question:  Does providing students with multiple perspectives on a particular event aid them in constructing a richer and more detailed mental model of that event, thus enhancing their content knowledge?

When given multiple historical source documents . . . 

· Could students develop a rich mental model of a historical event?

· What did students do with the document information?

· Did the task students were given influence their processing of information?

· How did students integrate information across texts to form a coherent essay?

· Did students engage in corroborating, sourcing, and contextualizing in evaluating historical materials?

Description of Subjects:  The participants were 44 students in two classes of 10th-grade Advanced Placement U.S. History taught by a single teacher.  Approximately one quarter of the students participating were African American and the others were of European American origin.  These students were enrolled in U.S. History so that they would be exempt from a required course in college.  Therefore, only high-achieving students who were expecting to attend college were taking the class.

Of these 44 students, 18 students worked in groups.  Students were randomly assigned to groups.  These groups were used for a study of students’ interactions around texts.  These students were included in the analysis of mental models but not in the analysis of notetaking, since their notetaking was not independent.

Six students’ notes and final products were not analyzable for a variety of reasons, such as not following instructions.

Only 20 of the remaining students produced notes, and these were used in the analysis of notetaking.  Sixteen students produced analyzable final products; four others produced notes but not analyzable final products. 

2. Describe the strategy/model, program, material, or intervention.

This strategy introduces students to multiple print forms in the area of the learning.  The study examined the processes used when high school students were presented documents about a controversial incident in U. S. history, the Tonkin Gulf Incident and its aftermath.

The authors were interested in the following:

· Whether students could develop a rich, mental model of a historical event

· What they would do with the document information

· How the task influenced their processing of information

· How students integrated information across texts

· Whether students engaged in corroborating, sourcing, and contextualizing in evaluating historical materials.

3.  Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

Background Questionnaire:  Students were asked political affiliation as well as if they were liberal/conservative/moderate on matters of national defense, the economy, and social issues.  Questions were asked about current affairs and issues, as well as a rating on their knowledge of the Vietnam War.

Prior Knowledge Writing Task:  Students were provided an open-end writing task about the Vietnam War.    They were asked also to rate the strength of the relationship between all possible pairs of 10 key words or phrases.    This was used as a pretest/posttest to determine the students’ mental models before and after they read about the topic. 

Texts:  Students read multiple texts after viewing a map showing Vietnam and the Tonkin Gulf.  (It was the integration of various perspectives that the researchers wished to study.)

Notetaking option:  Students were allowed to take notes, if they wished, on paper.  They were able to use the notes for the final writing but could not refer to the actual text.

Evaluation Sheet:  Students replied to questions about the texts:

· Author’s purpose in writing?

· Usefulness to learn about Vietnam War?

· Rating of bias

· Difficulty of reading

· Interest of test?

Free recall task:  students were asked to write down all information they could remember after reading the text.  They were unable to refer to the text or their notes.

Final writing task:  Task mirrored their assigned purposes for reading.   Thirty minutes were given to complete the task 

· Opinion

· Description

This three-day study followed these steps:

· Completion of background questionnaires

· Reading of introduction for task

· Reading of the text

· Writing down of information (notes) 

· Completion of free-recall task – identifying as much information as possible without looking at notes or text

· Completion of relationship task

· Completion of questionnaire about text

· After reading of multiple texts, students completed writing assignment

· Opinion paper

· Description paper

4.
What instruments were used to collect data and what metric(s) (Effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

Analysis of notes and final products:  Three-column approach allowed for coding of information from the text, from the notes, and from the essay.  A protocol was also used to categorize ideas units for notes, free recalls, and essays. Each idea unit was classified as copy, paraphrase, reduction, gist, evaluation, or distortion/misreading.

Analysis of final essay — ideas were coded as coming from a single text or two or more texts.  A ratio of information was found between what was in the text and what was not.

Sourcing, corroboration, and contextualization – only explicit references were coded, so authors recognize they may have underestimated the amount of each.

Development of rich mental model:  A harmony measurement (Britton and Gulgoz – 1991) was used in the relationships task.  The results were indistinguishable.  The growth after the first reading was not statistically reliable.  Only the comparison of growth in harmony between reading first and second reading was significant (.79).  The finding does suggest that a student should read at least two different texts to develop a coherent mental model.

Expert ratings:  There was significant growth in knowledge after the first reading, but no significant gain subsequently.  It was recognized by the authors that this supposition needs to be tested in further studies.

Background information:  The authors found no relation between any of the background variables and the students’ responses.

5. Briefly describe and summarize the results of the study.

The authors found that the mental models created by these students were more internally consistent after reading at least two documents (.79), but did not become more consistent after that.  

When compared to knowledgeable readers, they failed to make any growth after the first reading.  

Findings included the following:

· Students tend to take literal notes, regardless of the final task.

· If asked to give descriptions, students stayed very close to the text

· If asked to give opinions, students tended to ignore information in the texts, even if they had copious notes.

· Findings suggest that students would need specific instruction in integrating information from different texts, especially if information had conflicting opinions.

6. Did the study include an evaluation of how the intervention was implemented?  Did implementation data address both the frequency of use as well as the integrity of the implementation?

No:  
X

Yes: 

  If yes, briefly describe.

7.
Were gains in student achievement reported?

No:  
X

Yes: 

  If yes, briefly describe.

The study was intended to be exploratory.  They wanted to suggest a process for teachers and students in history:

· Selection of ideas in text read

· Processing of ideas within the text

· Construction of a mental model of information

· Integration of ideas across texts.

8.
 Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  
X

Yes: 

  If yes, briefly describe.

Crofton (1983) had 11th graders read two science texts, either both on the same topic or on two different topics.  She found that those who read two texts on the same topic comprehended significantly more about the topic that those who read texts on the different topics.  

Summary

Summary: One goal of history instruction should be for the learner to construct a well articulated mental model of history, understanding the interconnections between various events and actors.  In addition, a person needs disciplinary knowledge – or the ability to think like an historian, to evaluate materials and information in relation to their context and their source, and to integrate this information into an historical discourse.

The purpose of this study was to examine the processes and outcomes of reading multiple original source materials.

The authors found that the mental models created by these students were more internally consistent after reading at least two documents (.79), but did not become more consistent after that.  

Comments:  In a survey of social studies teachers, 90% used a textbook in their class:  approximately half of all teachers in that survey reported relying on just one text, with that text being reported as the major determinant of the content of their curriculum.

This study provides a “promising practice” that needs to be replicated to assure that multiple source materials do have a more positive impact on a students’ comprehension of history.  It also suggests a need for teachers to provide specific instruction in integrating information from different texts as well as helping their students read history “like a historian,” and without that teaching, students will be less able to engage in historical analysis.

See the work of Harvey Daniels, Rethinking High Schools.
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