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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?
Name/Title: Episodic Organizers (story map, graphic organizer) and traditional note taking

Research Question: There are three goals or questions the research addressed:

1. Will episodic organizers have a greater facilitative effect on recall than traditional note taking?

2. Will students who review an organizer provided by the teacher (after reading the text) perform better than students who produce their own notes?

3. Will students who take notes in the traditional way engage in the verbatim rather than more elaborated processing of story elements?

Description of Subjects:  (Include number of participants, age, SES, etc.)

· Seventh-grade students from "regular reading classes"

· Suburban junior high

· Assigned whole classes to a treatment on randomized basis

· Total number was 111

· No information was included about SES, reading ability, or academic ability

2.  Describe the strategy/model, program, material, or intervention.

The Interventions: One treatment group was given a prepared graphic organizer complete with the categories and information provided (prepared organizer).  A second treatment group was given the model of the graphic organizer, but the supporting information and connecting lines were removed (partial organizer).  A third treatment group was shown how to list important notes in the traditional linear note taking method.  A fourth treatment group was instructed to re-read then re-read.  All groups (except the read and re-read group) were given instructions appropriate to their assigned treatment.  A children's story was used to model and practice those treatments.  

The materials:  The story passage used was selected from a junior high school English reader.  Readability fell within the sixth- to eighth-grade reading level.  The story was analyzed for structural importance (ideas from the story are rated as high, medium, or low in importance).  The graphic organizer format was episodic; this accommodates the nature of the short story mode.

The procedure:  Students were given 15 minutes to read the story, an additional 20 minutes for re-reading, taking notes, completing an organizer, or studying the provided organizer.  The next day students were given a lined notebook and asked to recall and retell in writing as much of the story as they could remember.  They were given 45 minutes to complete this portion.

3.  Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

It is a 6 if one considers the note taking group the control group.

There was no pretest, the selection was random, and a posttest measured all four groups.

The intervention lasted two days.

4. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

Results were reported as mean and standard deviation.  Analysis of the written responses for the various conditions tallied story units recalled and the structural importance of each story unit (Total Story Recall).  Analysis also included story-content (total amount of passage recalled), words-in-notes (number), note-recall (focuses on recall specifically from notes), and total-recall attributed to note-recall (how much of the recall was reliant upon noted compared to non-noted information). 

5. Briefly describe and summarize the results of the study. 

This study confirmed the benefits of taking notes when reading and they provide additional support for the encoding view of note taking.  The episodic-organizer group (made their own) outperformed all other groups in recall of high-importance information.  It appears that the students who built "maps" literally might have also built "mental maps" that influenced their ability to recall even non-noted information.  It was surprising to the researchers that their results did not support a previous hypothesis that a review of notes is more important than the process of recording them (Note-having versus Note-taking). 

Both completion of an episodic-organizer and active note taking after reading the passage enhanced free recall performance when compared with the study of an episodic-organizer or simple re-reading.  Traditional note taking facilitated learning through increased recall of noted story-elements.  Student-generated episodic-organizers improved learning through enhanced non-note recall.

6. Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  
X

Yes: 


7.
Were gains in student achievement reported?  

No:  


Yes: 
X

Improved total story recall:  student-completed episodic-organizers and active note taking enhanced student performance equally well and better than provided episodic-organizer or re-reading.

Structural Importance:  both student-completed episodic-organizers and active note taking enhanced recall of high SI story elements.  SC EO outperformed all others in mid-level SI elements. SC EO and note taking groups recalled more low-importance SI elements.

If student achievement gains were reported, were they sustained over time?

The research did not assess for this.
7. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  


Yes: 
X

Various previous studies were noted as being supported or contradicted by this research.

Summary
Researchers looked at various methods for recalling information from a complex narrative passage (provided organizer, student-completed organizer, traditional note taking, and re-reading).  The results suggest that "active note taking techniques" such as the student-completed organizer and traditional note taking are superior to a provided organizer or re-reading.  Active note taking can enhance recall of the most important information; the student-completed organizer outperformed all groups.  It would also appear that the student-completed organizer can influence recall of information not noted (i.e. a mental "map").  Traditional note taking's advantage toward recall of information is through direct acquisition of the information (selective attention).  It was surprising to the researchers that their results did not support a previous hypothesis that a review of notes is more important than the process of recording them (Note-having versus Note-taking). 
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