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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?
Name/Title: Repeated readings in letter-sound correspondences, sight words, and connected text

Research Question:  Do repeated readings of letter-sound correspondences, high-frequency words, and repeated oral readings of stories implemented to a fluency criteria by paraprofessionals increase the reading achievement of middle school students with LD?

Description of subjects:  (Include number of participants, age, SES, etc.)

Forty-nine students with specific learning disabilities (LD) who entered the middle school each year for three years were the participants from a small urban school district in Florida.  

2.  Describe the strategy/model, program, material, or intervention.

The instructors (the special education teacher and teacher assistant) used the Great Leaps Reading Program (Campbell,1995) in grades 5-9.  The intervention was delivered five days per week, one-to-one, when the student was available. Students were scheduled with the instructor every seven minutes.  Each day students read aloud a phonics page with phonemes, syllables or nonsense sounds (1-2 minutes), a sight-words-in-phrases page (1-2 minutes), and a story page (oral reading for 1 minute) based on their previous lesson’s performance with charting and graphing progress (1-2 minutes).  If the students hesitated more than 3 seconds, the instructor supplied the word or the sound.  Throughout the study, this fluency reading program was the only formal reading instruction students received.

3.  Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

Students were grouped according to the amount of time they received the intervention:

Group 1 included 11 students = 19-25 months, average 24 months 

Group 2 included 19 students = 10–18 months, average 15.5 months

Group 3 included 19 students = 6-9 months, average 7.2 months

A certified special education teacher implemented the intervention for the first nine months.  A teacher assistant was then hired to continue with Group 1 and teach Group 2 under teacher supervision.  This configuration was maintained as Group 3 was added.

The research design was an experimental pre-test/post-test three-group design to determine changes over time in the measurement of the dependent variable, reading rate per minute on graded passages.

4. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

Prior to intervention, students were tested for reading fluency and reading grade level with graded passages in the Great Leaps Reading Program and with CBA, an assessment procedure that uses direct observation and recording of performance in the school curriculum as a basis for obtaining information to make instructional decisions.  This study included a collection of 200+-word reading passages from the district basal, reading level determined by the Fry Readability formula, total words read minus errors = correct words per minute.  The highest level at which the student read with 10% or less errors was recorded as the pretest score.  The posttest score was the highest grade level at which the student read with 10% or fewer errors. 

Group 1 included 11 students = 19-25 months, average 24 months (Grade-level scores, E=13.43; CBM scores, E=2.42)

Group 2 included 19 students = 10–18 months, average 15.5 months (Grade-level scores, E=2.67; CBM scores, E=1.52)

Group 3 included 19 students = 6-9 months, average 7.2 months (Grade-level scores, E=2.01; CBM scores, E=1.55)

Note:  Comprehension was not measured.

5.  Briefly describe and summarize the results of the study. 

The fluency intervention was statistically significant as measured by grade-level scores and curriculum-based measure scores.  The findings indicate that all groups made significant progress in reading during the intervention.  The 6-9 month group had the highest rate of reading progress but were in the intervention for the shortest period of time.  The total reading growth was greater for the two groups who were in the intervention for the longer periods of time. 

Note:  Comprehension was not measured.

6.  Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  

X

Yes: 



If yes, briefly describe.

7.  Were gains in student achievement reported? 

No:  



Yes: 

X

If yes, briefly describe.

The findings indicate that all groups made significant progress in reading during the intervention.  The 6-9 month group had the highest rate of reading progress, but were in the intervention for the shortest period of time.  The total reading growth was greater for the two groups who were in the intervention for the longer periods of time. 


If student achievement gains were reported, were they sustained over time?

8.    Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  

X

Yes: 



If yes, briefly describe.

Only by inference were previous studies included, with the exception of references to the effectiveness of small teacher-student ratio (Shanahan & Barr, 1995; Wasik & Slavin, 1993).

Summary:

Middle school students with learning disabilities were divided into three groups (6-9 months, 10-18 months, 19-25 months) based on the length of daily, seven-minute, one-on-one fluency intervention that focused on phonics, sight phrases, and oral reading.   Results of pretest and posttest curriculum-based assessment to determine progress in reading rate and beginning and ending reading levels indicated significant growth in reading level and reading rate for all groups.
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