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	1. What is the name or title of the instructional strategy/model, program, material, or intervention? What was the research question? What was the intended outcome of goal?

	Name/Title:  This study examined the process approaches to writing in the classrooms of 11 teachers with 4 different orientations to teaching and learning.    

	Intended Outcome: 

	Research Question(s): How do the epistemological (philosophical) beliefs about teaching and learning held by teachers influence the way in which they implement a process approach to writing in their classrooms?  


	2. Describe the subjects (Include number of participants, age, SES, etc.).

	
	Eleven fifth-grade teachers were the subjects for this study.  These teachers were drawn from a larger sample of teachers who responded to a state survey related to a newly implemented statewide assessment program. The state survey was designed to determine teachers’ levels of knowledge about, and commitment to, the new statewide assessment program.  The survey also contained items that focused on teachers’ beliefs about teaching and learning.

Researchers selected teachers for maximum diversity in terms of their geographic location, school size and configuration, familiarity with the state assessment program, and years of experience.


	3. Describe the strategy/model, program, material, or intervention.

	
	The definition of the writing process utilized by researchers for the purpose of this study is the “cognitive process model of writing” (Flowers and Hayes, 1981).  This writing process model is dynamic and interactive, is “writing as thinking”, and includes a recursive cycle of planning, drafting or composing, revising, proofreading or editing, and publishing.


	4. Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.).

	
	Sample Selection:

Researchers used data from the statewide survey in order to examine teachers’ beliefs about teaching and learning from four perspectives.

Two of the scales included in the statewide survey focused on two views of learning behaviorist and interactive.  

Two additional scales addressed views focused on classroom organization and orientation to teaching – child centered or systems.  

Teachers whose responses to the survey were similar across the four belief scales were grouped by means of a cluster analysis.

Researchers tested various clustering solutions and produced a final grouping of four clusters of teachers:  curricularist, inquiry, polytheoretic, and minimalist.

Length of Study:

Researchers collected data sources for eight days as part of this study.


	5. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

	
	Data Sources

Each teacher wore a miniature microphone during the 8 days of observation.  Teacher talk and student talk were collected through tape recordings in this manner.

Researchers took field notes during the 8 days of observation using a “thick description”, a technique developed by Geertz (1973).

Time was recorded in order to determine the opportunities students had to engage in literacy activities.

Formal interviews with each teacher were conducted at the beginning and ending of the school year.

Examples of student work were collected throughout the school year.

Copies of state portfolios were collected from the classrooms of each teacher involved in the study.

All interview data, observational field notes, student work, and other documents were organized in a casebook in chronological order. Researchers examined the data, looking for primary patterns and using a content analysis procedure in order to triangulate data.  Researchers met frequently in order to discuss emerging trends, affirm perceptions, and develop interpretations.

Data Analysis

Data from casebooks were summarized and analyzed on a cross-case construct table.  Researchers used data from the cross-case analysis in order to discuss similarities and differences among teachers along the following dimensions:

• Classroom environment, including quantity of writing, management of writing time, and opportunities for sustained writing

• Ownership, including the generation of ideas (locus of control, teacher vs. student) and decisions about editing and revision

• The role and nature of instruction

• The function and nature of teacher and peer conferencing

• Purpose and audience


	6. Briefly describe and summarize the results of the study.

	
	After examining writing instruction in the classrooms involved in the study, the most visible contrasts involved members of the curricularists versus inquiry-process groups.  Consequently, the researchers focused their discussion on these two groups and included other teachers from the polytheoretic and minimalist groups as they appeared similar to the primary members of the group on program dimensions.  The table below is from the research article and represents their findings:

Writing Instructional Practice

Curriculum-Oriented Teachers

Inquiry-Oriented Teacher

Environment (quantity, management of sustained writing)

Short, discrete writing periods; few pieces undertaken; limited range of genre; constrained completion time

Lengthy periods of sustained writing; many pieces undertaken; wide range of genre; open-ended or ongoing time frame for writing

Ownership (locus of control for generation of ideas, decisions about editing/revising)

Primary determination of topics and editing is by the teacher

Students are primary determinants of writing topic; students self-edit or edit in peer conferences

Peer/teacher conferencing (function and nature)

Little peer coaching; infrequent teacher conferences; teacher conferences focus on editing for grammar, usage and mechanics

Regular peer conferencing; frequent teacher conferences; teacher conferences focus on developing writer effectiveness

Purpose and Audience

Consistent focus on learning the stages of the writing process, writing for personal expression, in a particular form or genre; occasional focus on remembering/explaining;

discovering own ideas for writing, or writing to communicate with others; rare focus on writing for enjoyment or future school preparation

Consistent focus on writing for personal expression, in a particular form or genre, and to communicate; occasional focus on remembering/explaining, discovering own ideas for writing and for enjoyment; rare focus on writing for future school preparation or learning the stages of the writing process




	7. Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

	No:  
X


Yes: 



	If yes, briefly describe.

	
	


	8. Were gains in student achievement reported?  

	No:  
X


Yes: 



	If yes, briefly describe.

	
	


	9. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

	No:  
X


Yes: 



	If yes, briefly describe.

	
	


	10. Summary:

	Rating of Research Design
   _4   (scale: 1-5)

	
	This study examined the influence of teachers’ philosophical beliefs about teaching and learning on the writing instruction they provided their students in a classroom setting.  Further, after examining and analyzing data from the study, researchers identified two predominant philosophical stances that influenced teacher instruction in the writing process:  curricularist and inquiry-process.

Teacher from the ‘Curricularist” group provided instruction that was teacher-led, whole group, and focused primarily on the teaching and learning of the various steps of the writing process (planning, drafting or composing, revising, proofreading or editing, and publishing.)  Brainstorming and topic selection were conducted as a whole class, and student writing assignments were initiated and completed as a whole class within a specific time frame.  Teacher/student writing conferences were virtually nonexistent and teacher input on written work tended to focus on grammar, punctuation, spelling, and other conventions of language; peer conferences weren’t part of writing instruction or the writing curriculum in these classrooms.

Teachers from the “Inquiry-Process” group provided instruction in the writing process that included both teacher-led and student-centered activities.  Teachers provided writing instruction on a variety of topics in mini-lessons and students were allowed choice of topics, forms, and genres in the Inquiry-Process classrooms.  Students worked on written pieces individually and were encouraged to write pieces for enjoyment and self-expression.  There were no strict deadlines for submission of written work, and students were allowed flexible time frames for completion of their writing projects. Teacher/student conferences were frequent and focused on topics and issues related to writer effectiveness.   Students in the “Inquiry-Process” classrooms were involved in peer conferencing on a daily basis.  

Conclusion

It was noted by researchers that although there was great variation between the two groups of teachers in their approach/es to the teaching of writing, the good news is that all of the teachers who participated in the study were implementing a writing process approach and were providing time during the school day for their students to write.  However, researchers did note that teachers need additional training in the process approach to the teaching of writing if they are to realize the full potential of that approach.  Without training, most teachers will rely on their existing views on teaching and learning when designing classroom instruction for their students in the area of writing.
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