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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?

Name/Title:  Inference training


Research Question: 

1. Can a specific reasoning strategy alone develop inferential reasoning or must it be combined with the building of background knowledge?
2. Is there a technique that causes students to independently apply inferential skills to new passages to increase comprehension?
3. Can an instructional strategy be devised to improve inferential comprehension with expository material?
Description of Subjects:  Seventy-five sixth grade students at a suburban elementary school  

2. Describe the strategy/model, program, material, or intervention.

Structured Overview Cloze Group:  The 3 components were: (1) an overhead presentation of a structured overview to activate background knowledge and create a framework for new learning; (2) a modified cloze procedure to integrate new with background knowledge; (3) application of self-monitored checklist to encourage generalization.

Cloze Group:  This group received instruction in the last 2 components of the Structured Overview Cloze group, but instead of the structured overview, they previewed essential vocabulary.

Control Group:  This group did supplemental activities such as reading a social studies book or working on map skills.
3. Describe the design of the study.

· Probably #3:  Pre-experimental; the Static Group Comparison

· Three intact classes randomly assigned to groups
· A 40 minute daily class for 8 weeks

4. What instruments were used to collect data and what metric(s) were used to report results?
Means and standard deviations of the following:
· Pretests to determine students' ability to infer

· Three posttests, transfer test, delayed transfer test with the following types of questions:  literal comprehension, textually implicit comprehension

5. Briefly describe and summarize the results of the study. 

For the literal comprehension questions, the cloze group's performance was superior for Posttests 1 and 2, while the structured overview was superior in Posttest 3. The Control group scored lowest each time. In the transfer test, the structured overview group scored the lowest in each of these. For textually implicit comprehension questions, there was no significant difference among the groups on Posttest 1, the close group's performance was superior for Posttest 2, while the structured overview was superior in Posttest 3. The Control group scored lowest each time. In the transfer test, the cloze group scored the highest while he structured overview group scored the highest in the delayed-transfer test. The control group scored the lowest in each of these.
6. Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  
X

Yes: 
   
  If yes, briefly describe.

However, the same investigator instructed all 3 groups.
7. Were gains in student achievement reported?  

No:  


Yes: 
   X
  If yes, briefly describe.

Each of the 2 treatment groups scored higher than the control group in all 5 tests.

If student achievement gains were reported, were they sustained over time?
Yes, a test was administered 6 weeks after the treatment ended.
4. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  
X

Yes: 
   
  If yes, briefly describe.

Summary
Seventy-five students from a suburban elementary school were assigned by classes to 3 groups:  
Structured Overview Cloze Group:  The 3 components were: (1) an overhead presentation of a structured overview to activate background knowledge and create a framework for new learning; (2) a modified cloze procedure to integrate new with background knowledge; (3) application of self-monitored checklist to encourage generalization.

Cloze Group:  This group received instruction in the last 2 components of the Structured Overview Cloze group, but instead of the structured overview, they previewed essential vocabulary.

Control Group:  This group did supplemental activities such as reading a social studies book or working on map skills.

The purpose was to determine whether inference training could improve inferential comprehension and more specifically, if a structured overview to activate background knowledge was necessary for this improvement.

Another question raised was whether the students could be trained to self-monitor, increasing the possibility of transferring inferential skills to unread passages. The results were mixed and the structured overview group did not score significantly higher than the cloze group. However, both treatment groups scored significantly higher than the control group. However, the performance of below average readers did reach the performance of average readers on the posttests and delayed transfer test. This finding could have significance in the ability of low readers to read and comprehend texts. However, it did take four weeks of instruction before results occurred. 

Ratings (scale: 1–5)

Overall Rating:  3 – 4
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