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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?

Name/Title:  Graphic Organizer Strategy/group, Graphic Organizer Strategy/individual, SQ3R/individual, Directed Reading/group


Research Question: Examine the effectiveness of three different instructional approaches to the teaching of content area information within the contexts of either an individual or group social structure.
Description of Subjects:  84 predominantly middle class sixth graders (entire sixth grade population) in western Oregon.  Class size range from 19 to 24 students. Four social studies classes were used throughout the study.  

2. Describe the strategy/model, program, material, or intervention.

The four instruction treatments studied in three planned comparisons:

· GO/Group vs. GO/Individual to examine the effectiveness of the different social structure within the context of a graphic organizer strategy.

· GO/Group and GO/Individual vs. Directed Reading/Group to examine the effectiveness of the different instructional strategies.

· SQ3R/Individual vs. Directed Reading/Group to examine the differences between the approaches to teaching content area texts.

Instructional strategy took place in social studies classrooms for each of the four groups. 45-minute lessons were presented daily. The same content was presented to each of the four experimental groups over the course of 15 lessons. The lessons were organized into 5 separate units.

3. Describe the design of the study.

Participants were randomly assigned to one of four classes at the beginning of the school year. The classes were randomly assigned one of the four conditions.

4. What instruments were used to collect data and what metric(s) were used to report results?
The study included a 10-item pretest to verify that the instructional material was not previously mastered. It also included a 15-item posttest and an 8-item transfer test administered 1 day after the treatment.

5. Briefly describe and summarize the results of the study. 

From abstract:  

"The results of this study suggest that the use of a graphic organizer strategy in a group social structure is more effective in facilitating comprehension of content area information that a graphic organizer strategy used in an independent structure or a directed reading strategy used in a group structure. Results of a transfer test revealed that the graphic organizer and the SQ3R strategies were more often effective that the directed reading approach."

6. Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  


Yes: 
   X
  If yes, briefly describe.

"The teacher was trained to mastery to follow the lesson guidelines for each of the four instructional treatments." The authors modeled the procedures. The teacher practiced and received feedback from the authors. "The authors observed the teacher at least three times in each experimental condition…feedback was given regarding the accuracy of her teaching procedures."

7. Were gains in student achievement reported?  

No:  


Yes: 
   X
  If yes, briefly describe.

The four instructional treatments were studied in three planned comparisons:
· GO/Group vs. GO/Individual = Statistically significant student achievement gains on the posttest, but not sustained on the transfer measure.

· GO/Group and GO/Individual vs. Directed Reading/Group = GO/Group and GO/Individual made statistically significant student achievement gains on the posttest and maintained a better performance on the transfer test as compared to the Direct Reading/Group. Both groups scored lower on the transfer test, with the Direct Reading/Group losing less ground.

· SQ3R/Individual vs. Directed Reading/Group = The difference on the posttest was not statistically significant; however, there was a statistically significant gain with the SQ3R group on the transfer test, that actually performed better on the transfer test.

If student achievement gains were reported, were they sustained over time?
Three of the four instructional treatment groups scored lower on the transfer test. The SQ3R group sustained an originally low score from the posttest to the transfer test. Since the transfer test was administered one day after the treatment, there is no evidence of student achievement gains sustained over time. 

4. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  
X

Yes: 

  If yes, briefly describe.

The study was based on previous research cited, but it was not a comparative study.
Summary
This 1986 study's purpose was "to examine the effectiveness of three different instructional approaches to the teaching of content area information within the contexts of either an individual or group structure. The three instructional approaches are:  Graphic Organizers (individual and group), Directed Reading, and SQ3R. The comparisons made included the Individual Graphic Organizer subjects versus the Group Graphic Organizer subjects. In this comparison, the group treatment performed better than the individual treatment, thus supporting group structure. 

The researchers then compared the combined effects of both graphic organizer treatments to the Directed Reading treatment (a group treatment). Directed Reading subjects had the lowest performance on the posttest, and lost considerable ground on the transfer test, suggesting a superiority of effectiveness for the graphic organizer. The third comparison looked at Directed Reading (group) and SQ3R (individual). There was little difference between the two formats on the posttest; however, on the transfer test, unlike the significant drop seen with the Directed Reading treatment, the SQ3R treatment group did not decline. Of the three approaches, only the Graphic Organizer treatments (group and individual) scored at a mastery level; however, neither treatment maintained that level in the transfer test. The researchers also noted that the graphic organizer's impact is within the context of teaching strategies and group rehearsal.
Ratings (scale: 1–5)

Overall Rating:  2
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