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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?

Name/Title: Use of comprehension strategies to aid comprehension in content area textbooks, specifically, graphic organizers and conceptual mapping, text structure instruction, and summary writing.

Research Question: Does training teacher in the use of comprehension frameworks and text structure instruction and implementing it in the classroom assist students in grasping the concepts of content area textbooks?

Description of Subjects:  82 subjects from 5th and 6th grade from a small, rural public school who were not transfer students for whom spring data did not exist or students assigned to resource classes due to learning problems.

2.  Describe the strategy/model, program, material, or intervention.

LA, Science, and SS teachers participated in two series of workshops in content area reading strategies in January and February 1990 with additional sessions following for a total of thirty-six clock hours of training. Professor-modeling of strategies in the participating teachers' classrooms followed the workshops.  As teachers assumed responsibility for the implementation of strategy instruction, the professors continued to monitor through frequent classroom visits and meetings, as well as videotaping classroom instruction and providing feedback and assistance as needed.  Emphasis was on 1) the transfer of metacognitive control to students and 2) modeling processes rather then procedures.  Teachers were instructed how to incorporate the strategies into textbook lessons and how to reorganize their material and curricula sot that transfer of learning could take place between various content areas.  After training was complete, decision-making relative to the appropriate use of the reading strategies was left up to the classroom teacher.  They were empowered to determine when to use a strategy, what strategy to use, and how to scaffold assistance to students. 

3.  Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)  
One-Group, Pre-Post-Test Design.  Including training, 1.5 years.

4. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

Metropolitan Achievement Tests (MAT6) subtests: Reading comprehension, Science, and Social Studies. Form M.  Standardization data were obtained from the MAT6 Survey Battery Technical Manual.  The Otis-Lennon School Ability test, Form R, was administered with the MAT6 to obtain IQ scores.  A one-tailed t-test was used to determine significance.  

5. Briefly describe and summarize the results of the study. 

Findings of the study indicate that the instruction in metacognitive strategies does, in fact, improve comprehension. The results also indicate that both preservice and inservice training in content are reading should be available.  The training model used in this study produces favorable results in teacher effectiveness and student achievement.

6. Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  


Yes: 
X
  If yes, briefly describe.
On-going monitoring and feedback from university professors assured the integrity and fidelity of implementation.  The data did not address the frequency of use.

7.
Were gains in student achievement reported?  

No:  


Yes: 
X
  If yes, briefly describe.

Students made significant gains compared to the norm group on the testing instrument.

If student achievement gains were reported, were they sustained over time?

Data was not reported for the school year following implementation for this group of students.

7. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  


Yes: 
X
  If yes, briefly describe.

Very briefly mentioned the existing research support for metacognitive strategy instruction.

Summary
Although there was no control group in the study, the scores were compared to the norming group for the test itself, which served as a control group.  More information is needed detailing the strategies and how they were implemented to truly reflect the educational importance of text structure instruction. 

Not only is the intervention of teaching students metacognitive strategies important, but the training method used for the teachers in this study is important.  The training model meets the Iowa Professional Development on-going training model.  The challenge now is to select the strategies to teach and to provide the on-going modeling, support and feedback to teachers in the classroom.
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