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1. What is the name or title of the instructional strategy/model, program, material, or intervention?  What was the research question?  What was the intended outcome of goal?

Name/Title:  Cloze Story Map

Research Question:  What is the effect of the Cloze Story Map strategy on intermediate-age elementary students?  

Description of Subjects:  (Include number of participants, age, SES, etc.)

101 fifth-grade students were tested to eliminate probable effects of prior knowledge on comprehension, before they were included in this study.  The children attended “two middle to lower class” elementary schools in central Texas.  The students represented a broad range of achievement levels and ethnic groups.  

2.  Describe the strategy/model, program, material, or intervention.

The treatment consisted of using a Cloze Story Map (CSM) in connection with the Directed Reading Activity (DRA) to set the purpose of reading, guide silent reading, and promote discussion after the reading.  The students first predicted about the passage before reading, and then they read the passage to check the accuracy of their predictions, and then corrected their predictions after post reading discussion. 

3. Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.)

Two trained graduate research assistants who used a script over a four-day period in two different elementary schools administered the treatments. Both groups read two passages of approximately 300 words.  One passage was narrative and one was expository.  The two were of different text types to avoid possible specificity of effects.  Both passages had a fifth grade readability level.  All students were given an immediate written free-recall test. Three weeks later another free-recall test over both passages was administered.  

4.
What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

A 2 X 2 factorial analysis of covariance with repeated measures on the final factor was used for each of the two types of text (narrative and expository).   Propositions recalled from narrative and expository passages were analyzed.

5. Briefly describe and summarize the results of the study. 

The mean number of propositions recalled for the CSM group was significant from the control group.  The results would suggest that the CSM strategy significantly improved reader’s comprehension of narrative and expository text passages with immediate and delayed recall.  Increasing a readers’ sensitivity to text organization directly contributes to improved comprehension.  Concepts and events are stored in human memory according to semantic relationships.  Information in memory is stored in a network-like fashion similar to the visual organization of a CSM and therefore provides a parallel means for representing semantic content.  Strategies that help readers recognize different ways to re-represent the structure and content of the text increases retention and recall. 

One limitation of this study was due to not knowing the effects of CSM on students of different ages.  Random assignment is unknown for subjects of this study.

6.
Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

No:  
X

Yes: 

  If yes, briefly describe.

7.
Were gains in student achievement reported?     

No:  
X

Yes: 

  If yes, briefly describe.

If student achievement gains were reported, were they sustained over time? 

Three weeks later, a free recall test was given.  Students still remembered the story details.

8. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

No:  
X

Yes: 

  If yes, briefly describe.

Summary

101 fifth-grade students whose prior knowledge was tested to eliminate probable effects on comprehension were subjects for this study. The children attended “two middle to lower class” elementary schools in central Texas.  The students represented a broad range of achievement levels and ethnic groups.  

The students used a Cloze Story Map to: first, make predictions about the passage before reading, then they read the passage to check the accuracy of their predictions, and then corrected their predictions after post reading discussion. Two trained graduate research assistants who used a script over a four-day period in two different elementary schools administered the treatments. Both groups read two passages of approximately 300 words.  One passage was narrative and one was expository.  The two were of different text types to avoid possible specificity of effects.  Both passages had a fifth grade readability level.  All students were given an immediate written free-recall test. Three weeks later another free-recall test over both passages was administered.   

One limitation of this study was due to not knowing the effects of the Cloze Story Map on students of different ages.  Cause-effect and compare-contrast should be studied to see the effect on Cloze Story Map strategies. This study also has implications for those studying text structures as a means to improve comprehension.
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