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	1. What is the name or title of the instructional strategy/model, program, material, or intervention? What was the research question? What was the intended outcome of goal?

	Name/Title:  CRISS  

	Intended Outcome: 

	Research Question(s):  Will CRISS students demonstrate greater gains in retention of course content than comparable nontreatment students when assessed by a free-recall technique?  


	2. Describe the subjects (Include number of participants, age, SES, etc.).

	
	Students:  Studies were conducted at the developmental site (Kalispell, MT.) and two replication sites using intact groups of students at grades 4, 6, 8, and 11.

Note: There was no description of the participants or the demographics of the three sites.  


	3. Describe the strategy/model, program, material, or intervention.

	
	CRISS provides teachers with a variety of strategies to help students with:

•  Identifying the Author’s Craft and Design


• Organizing Information


• Memory Development

• Writing Reports and Taking Essay Tests


• Writing Strategies


• Vocabulary Development


• Discussion Strategies

and with


• Student Evaluation

All necessary materials are provided in a 200-page manual detailing the theoretical foundation and explaining the various strategies with examples.   Districts select a local facilitator to coordinate the program and set up the 12-hour training.  The local facilitator works with project staff to set up a follow-up session three to six months after the completion of the final training session.  Project staff assist with an evaluation of the project’s success.  


	4. Describe the design of the study (sample selection, assignment to treatment, controls, length of intervention, etc.).

	
	Note:  There was no description of how the classes/teachers were chosen.

All groups from which data were collected were intact classes (16 classes) of students who had been pre-assigned or pre-registered during the 1991-2 school year.  Teachers were randomly assigned to treatment and comparison conditions in pairs.  

Note:  There was no measure to indicate how similar/dissimilar the students in the groups/classroom pairs were.

There was approximately 18 weeks of intervention.

Note: There is no reporting of the teacher/classroom CRISS activities during those 18 weeks.  The reader is not informed of how the teachers implemented CRISS strategies.

Note:  There was no information on the teachers for the various classes.


	5. What instruments were used to collect data and what metric(s) (effect size, tests of significance, etc.) were used to report results?  (Include all measures of dependent variable as well as implementation, attitudes, etc.)

	
	Information was assessed through a standardized free-recall approach that used several pages of relevant information at a reading level appropriate to the sample.  The prose was dissected into “idea units” or underlying propositions to form a “grid” of recallable information and to provide a consistent basis for scoring.

Data were collected on a pre and post-test basis immediately prior to and at the conclusion of a semester long course, approximately 18 weeks of intervention.  Students studied the selection for 40 minutes and after a 24 hour delay, recalled as much information as they could.

Note: There was no indication of the readability of the reading materials nor a report on the reading ability of the children in the groups at the various grade levels.

Note:  There is a description of only one reading selection.  Was the same selection used pre and post?  If not, there is no evidence regarding how equivalent the pre and post materials are.

Note:  The assessment approach does not assess students’ prior knowledge of the topics in the reading material.

Note:  According to the authors, “…results presented solely reflect changes in recall ability and are not affected by such variables as study time or quality of teaching.”  It would appear that the assessment utilized reflects only a small slice of the CRISS program.

After post-testing students from both treatment and comparison classes were asked to write a paragraph explaining what they did to read and learn the information in the articles.  


	6. Briefly describe and summarize the results of the study.

	
	There was no difference in pretest scores in the two groups.

Note: There was no report on the reading ability of the children in the groups at the various grade levels.

• Significant gains were made by each of the Project CRISS groups at each site.

• Students in the CRISS groups were able to recall twice as much information as students in the control group.

• Students’ post-testing paragraphs explaining what they did to read and learn differed.  Control students had little strategy knowledge…they reread and memorized.  Experimental student used a rich assortment and often used multiple strategies.


	7. Did the study include an evaluation of how the intervention was implemented?  Did          implementation data address both the frequency of use as well as the integrity of the implementation?

	No:  
X


Yes: 



	If yes, briefly describe.

	
	The authors included responses from survey items regarding implementation/use collected from 120 4-12th grade teachers six months after CRISS inservice.  There is no indication how these date refer to this study, however.


	8. Were gains in student achievement reported?  

	No:  



Yes: 
X


	If yes, briefly describe.

	
	Significant pre/post gains were made by each of the Project CRISS groups at each site.

• Students in the CRISS groups were able to recall twice as much information as students in the control group.


	9. Replication:  Did the study cite previous tests of this treatment?  Is this study a replication of an earlier study?

	No:  
X


Yes: 



	If yes, briefly describe.

	
	


	10. Summary:

	Rating of Research Design
   _1   (scale: 1-5)

	
	Studies were conducted at the CRISS developmental site (Kalispell, MT.) and two replication sites using intact groups of students at grades 4, 6, 8, and 11. (Note: There was no description of the participants or the demographics of the three sites; there was no description of how the classes/teachers were chosen.)  All group were intact classes (16 classes) of students who had been pre-assigned or pre-registered during the 1991-2 school year.  Teachers were randomly assigned to treatment and comparison conditions in pairs.  There was no indication of how similar/dissimilar the students in the groups/classroom pairs were on reading achievement, but project-created pretest scores showed no differences.  There was approximately 18 weeks of intervention, but there was no reporting of the teacher/classroom CRISS activities during those 18 weeks nor was there a description of the control group teacher activities.  That is, the reader is not informed of how the teachers implemented CRISS strategies.  During post-test, at the end of 18 weeks, students studied the designated reading selection for 40 minutes and after a 24 your delay, recalled as much information as they could.  (Note: There was no indication of the readability of the reading materials nor a report on the reading ability of the children in the groups at the various grade levels.) • Significant gains were made by each of the Project CRISS groups at each site.  Students in the CRISS groups were able to recall twice as much information as students in the control group.  Students’ post-testing paragraphs explaining what they did to read and learn differed.  Control students had little strategy knowledge…they reread and memorized.  Experimental students used a rich assortment and often used multiple strategies.
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