TITLE

Every Child Reads Follow-up Module:

Supplemental Trainer Materials

Outline for the Module

Promoting Children’s Social and Emotional Development Through High-Quality
Preschool (This document is also located on the web site: www.nieer.org. Go to Preschool
Policy Facts.)

Enhancing Emotional Vocabulary in Young Children (This document is also located on
the web site: www.vanderbilt.edu/csefel)

You’ve Got to Have Friends (This document is also located on the web site:
www.vanderbilt.edu/csefel)

Feeling Photos
Asking Questions

Practical Strategies for Teachers (This document is also located on the web site:
www.vanderbilt.edu/csefel)

Make It/Take It Session: Make Your Own Books to Teach Children to Name
Feelings and Express Emotions


http://www.nieer.org/
http://www.vanderbilt.edu/csefel
http://www.vanderbilt.edu/csefel
http://www.vanderbilt.edu/csefel

. Welcome and Introductions

. Review with participants how they have used the ECR principles/strategies since the
last ECR session they attended.

. Explain:

Q

. the goals of this follow-up module

b. the Promoting Social Competence pyramid and where participants can get more
information and training.

c. how this module links to ELS and QPPS
d. the key social-emotional skills children need when they enter school.

e. why itis important for children to be able to attach a name to what they are
feeling.

. Review ECR strategy: 5 steps for teaching vocabulary

. Model how to read a book teaching vocabulary and connecting the book to children’s
lives and experiences.

. Participants define vocabulary words from the book they have selected on their lesson
plan form.

. Review ECR strategy: Connecting the book to the children’s lives and experiences.

. Participants write on their lesson plan what they will say to do to connect the book to
the children’s lives and experiences.

. Review ECR strategy: Asking questions.
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Every Child Reads Follow-up Module:

Using Books and Literacy Activities to Teach Social-Emotional Skills
Outline for the Module

10.Participants write on their lesson plan what questions they will ask before, during and
after reading the book.

11.Participants identify/create activities they could use with children to reinforce the
word/social-emotional skill the book taught.

a. discuss activities: songs, games, etc.
b. review book list from CSEFEL
c. review book nooks

12.Evaluation
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Promoting Children’s Social and Emotional Development Through High-Quality Preschool
By Judi Boyd, W. Steven Barnett, Deborah J. Leong, Elena Bodrova and Deanna Gomby

Knowing the ABCs does not by itself prepare children for school. Children need a combination of
intellectual skills, motivational qualities and social-emotional skills if they are to learn once they enter
kindergarten. Children must be excited and curious about learning and confident they can succeed
(motivational qualities). They must be able to understand the feelings of others, control their own feelings
and behaviors, and get along with their peers and teachers (social-emotional skills).

Teachers rate these qualities as more important to school success than being able to hold a pencil or read.
The growing number of children who are socially or emotionally unprepared for school means teachers
spend too much time trying to rein in unmanageable children and too little time teaching. Many of these
problems begin before kindergarten. If not addressed, they can result in behavioral problems that
accompany many children through their school years and into adulthood.

What We Know:
e Teachers say about 20 percent of children entering kindergarten do not yet have the necessary
social and emotional skills to be “ready” for school. In low-income families, as many as 30 percent
of children may lack the necessary skills.

e Social and emotional development is important, both in its own right and because it facilitates
cognitive development. Children with good social and emotional skills can get along with others,
follow directions and pay attention. These are skills that will help them get the most out of
classroom instruction.

e When children are young, the adults around them (parents and other adult caregivers, including
preschool teachers) are the most important influences on their social and emotional development.

e High-quality preschool programs can create significant long-term social and emotional benefits.
Much of the long-term economic payoff from public investments in high-quality preschool
programs will come through decreased crime and delinquency.

How Social-Emotional Skills Develop
Social-Emotional skills develop in large part through children’s relationships with other people around
them, including parents, caregivers and peers. Each play critical roles in the following ways:

Parents and Families

Parents and families play an enormous role in shaping a child’s social and emotional development. Early
relationships with parents lay the foundation on which social competency and peer relationships are built.
Parental support greatly increases the likelihood that children will develop early emotional competence,
will be better prepared to enter school and less likely to display behavior problems at home and at school.

This is why many preschool programs include a focus on parental involvement and parenting children.
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Caregivers and Teachers

Most children also spend many hours each week in the care of someone other than their parents. These
caregivers play a similar role in promoting social and emotional development to that of parents when
children are young. Just as parents who are warm and responsive are more likely to promote strong social
and emotional skills in their children so too are early childhood educators and caregivers who provide this
environment. The development of secure attachments between children and caregivers and teachers is
important. That means staff turnover in preschool programs should be kept to a minimum.

Peer Group Children

Emotionally healthy children engage in positive play behaviors, develop mutual friendships and are more
likely to find acceptance from their peers. Through their play, they learn how to work in teams and
cooperate with others. As early as preschool, positive peer relationships can have a lasting impact on
academic achievement and have been shown to contribute to more positive feelings about school and
eagerness to engage in classroom activities. This in turn can lead to higher achievement. Conversely, early
rejection by peers has been associated with persistent academic and social difficulties in elementary
school. It is important for preschool teachers to encourage positive interactions and to intervene when
children are having difficulties with peers.

Evidence that Preschool Influences Social and Emotional Development.

There is convincing evidence that high-quality preschool positively affects social-emotional development.
Many studies of immediate and short-term outcomes show preschool to have meaningful impacts on self-
esteem, motivation and social behavior. Longer-term studies demonstrate long-lasting benefits such as
improved classroom behavior and social adjustment and decreased future crime and delinquency. These
programs deliver high-quality center-based education services. Some focus on 3- and 4-year-olds; others
provide services from birth to 5. Some offer parent education or family support services.

Go to www.nieer.org for the complete document.
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Enhancin

Emotional Vocabulary in

oung Children

Gail E Jareph, Ph.D. & Plullip 5
Strain, PhD

Centar on Evidence Bazed Practicer
Jor Early Learning

Univerzity of Colovado at Demer

our-year-old Shantay is an avid
Fbui]d.er with blocks. Ar free play

be has busied himself with 2w
alzborate twer consmaction. To
complete his masterpiece be needs an
alnsive miangle piece As be searches
the room in vain for the last, crocial
piece his minal calm it becomes
mare bumead apd disorganized. He
begins to whireper and disrups other
children’s play. His feacher spproaches
and xsks whart the mamer is. Shanray
swiftly tams away o resume his pow
frapnc saarch. This behavior persizts
for several minures vl e signsl for
claanup is given, whersupon Shantay
lzunches into 2 major, 13-mimnre
tantmm

Four-year-old Eelly 15 ralatively
naw o preschool She wanss fo play
with ber new classmates, but is oo shy
and frightensd m approach apd jom m
with the group. This day af fee play
she intenty watches, as three other
girls are zbsorbed in an elaborare ez
party, complete with pandas and
woles. With a forlom look, Eelly
paszively obsarves the cogomg play.
Her teacher approaches and says,
“Honey, 15 something wrong?™ Felly
shrugs ber shoulders. Her teacher
perssts, “Feally ara you fmsmaed™
Eelly says, “Tes.” Her teacher then
reminds her of the class mle; if you
feel frusmated, ask 2 fiend or eacher
for help. Kelly and her reacher quickly
disonss bow she mught gat another
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animial and ask ber classmates if the
zebra can come 1o the party.

In each of thess cases, children
exparience some of the commeon ofren-
repeated challenzas of life in preschosol
Shantay, in the end, was overwhelmed
by bz fealings of fusradon. Unzkble o
label his legidmate fealing he acted-
oni— 3 sure recipe for not gefing his
ne=ds met Kelly, agually upset and, in
thiz exsmple, paralyzed temporanly by
her zocial anwiety was abls 1o achieva
an gurcorme she deeply desired. She
was 2ble o do this by the good
teachimg thar had previously eoommad.
Zhe was able to conumumicate ber need
and access sirategls balp w zet thar
ne=d met In contrast with Shamtzy,
Eally's expenence demonsirates one of
the ways that emononal Literacy
enihbles chaldren to be socially
competent Consider tono other caze
examples of emotional literacy at work.

Towy is & master of rongh and
tmnble play. As a game of superberoes
conumences, Tomy nms hezdlong mro
oteer children Two of lus plavmares
happily reciprocare; smiling and
ziggling they contome their praschool
version of “slam dancme” Tony,
however, seeks out other parmers as
wall In parficular, Eddie and Diamin
want no pars of this. They from as he
approaches and vell, “MNo.™ Tony
sesns o inferpret their behavior as an
invitation for more. Both Eddie and
Drarrin start o ory and quickly sesk out
their teacher who has Tony sit quiethy
for 2 minnres while play contnnes.
This mme-our angers Towy and he poncs
alone for the remainder of free play.

Tamika loves to play dress-up. This
day at free play she asks Seth to join
her, bur be sxys, “Later” and zoes
about his computsr play. Tamika then

gets A big har and mkes o o Apnl.
Aprl just frowns and goes about
rendmg 1o the hamstar cage. Tamika
next takes the hat to Bo. “Bo,” she
says, “let’s zo play” Agam she iz
rebuffed. Finally Tamaka finds a play
parmer in Damin; whe is walking from
one Activiiy area to the next

In thess fwo SCERATIOS Sreat
variafion can be noted in children’s
ability fo read socizl coes. Tony's
choice of ronzh and mmble parpers iz
ubigquirous. His insbility to read social
omes ultirnately resulted i a poor
outcome. Tamika on the other hand,
was readily able to read social oues
amd 25 a resul of good teaching, she
had a sirategy (Iry 2gam with another
friend) to achieve her desired onicome

Fizura 1 below provides an overall
schemafic of children’s emotional
literacy (Cnck & Dodze, 1994,
Lemense & Arsavgo, 20007 Mote firs:
thet the fmmdanonsl element, the
neCessary confext, for emobonsl
lireracy development is a2 suppomive,
carmg relztonship (see Joseph &
Srain, 2002). In order 1o act upow the
spcial environment moways thar are
collecmvely suppormtive and rewarding
1t 1= first necessary for children 1o raad
the affectve cues of others and of
themzelves. Donninating smens
affaciive states such as anger, sadness,
frustration, and kappiness reguires &
vocabulary of fzeling words. Like
other forms of literacy the ncher the
vocabulary, the more rewarding the
experiances. In this artcle we will
concenmate on how to build 2
reeaningil lexicon of fealing words.
Thes mstructonal emphasis bears, not
coincidentally, a close resemblancs 1o
cognitdve bebhavior modification
(Meichalbaumm, 1976).
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4, Generating
el solulions

Emaotional Literacy Schematic

5. Making a
dechdan

3. Clanttying =f |
rdurpaiianal
- <7
& AcBng an
dacision
2. Inderpreting
of AffecBve
Cui
o) cavse
| b intent
Figure 1. Emotional Literacy Schematic
Cnce children are reading and The clanfication of zoals then
comectly labeling sffective cues fom alloys children to generate sohudons to
words, imrernal sinmli, aed body achieve their geals. Solntons might

lzngnage they then procesd to make
cmicial judzments sbowt both the canse
and the mweent of other’s affect (2.2,
Tanuka bas, appropriately, a newiral
ndgroent abut peers” lack of interast
bar play and she simply proceeds o
look votil she finds 2 willing parmer).
Wy children howsver, make cricial
arrors at this point. Partly because of an
abzence of feeling words they offen
interpret the behavior of others as
insentionally burtful and eventaally act
out in ways that imvarably lead to
zocizl izolation and stpmatization
(Eazdin 1988).

Cmce children make 3 udgment
about cause and intent they procesd,
this model, to clanfy teir mierpersonal
Eoals. In earlier examples, Tomy
wanted to play rouzh and nonble,
Tamika wanted to play dress-up, Eelly
wanted 1o join in the tea party, and
Shantay just wanted that final block.

inchnde a salf-regulation noton such ag,
“I peed 1o calm down.” Solutions
mught be rying agzin finding somsone
1o halp, ying & different way, and so
on Solanen gensration, however, nuast
be followed by 2 contingenr: decision-
making paradizm. For example,
children ruight be tauzht to consider if
the soluton s fair if it has worked
before, if it 15 a safe, if it would resalt
in posidve feslings. and so on. Fmally,
children act in accordsnce with teir
decizion. Whils we will forns only on
exmblishing a vocabulary of fealing
words thar pennit accurate reading of
affective cnes and acorafe
interpretaton of canse and infent,
reachers needs to be awars that many
children will require carefil step-by-
step insmucton from reading affective
CuEs o Acing on decisions.
Emaotional literacy is the ability 1o
recogmize, labal, and understand
feelmzs m one’s self and others. Irisa
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prerequzite skill fo emotional
regulation and miccessinl intsrpersonal
mteractions and problem solving and iz
one of the most inportant skills 2 child
1z tanght in the early years
(Dranbam, 1986; Webstar-Siration,
190087, Lunited emononal literacy, oo
the other hand, can result in
mizpercepions of fealing in one's self
and othars,

Building emotional voecabulary
In order to comrecily perceive
fealings in yourself and others, youw

first hawe to have words for those
fealings, a fealing lexicon. hlamy
children are either “kappy™ or “mad”
and miss all the sakile gradations of
fealings in-between becausze they do
not have labels and definctions for
those emotons. A large and more
complex feeling vocabulary allows
children to make fner discriminatons
betwean feelings: to bemer
conupumicate with others about their
miernal affectve states; and to engage
m dizrussions sbowt their personal
experiances with the world. Children
with dizzbiliies (Feldman WcGes,
Diann & Stram, 1993; Walker, 1981)
and children from low mcoome fanulies
(Eisneberg 1999; Harr & Fasley, 1895
Lewis & Michalsom, 1993) have more
lmited feelmg vocabulares than their
pypically developing and middle
moomne peers. Parents and teachers can
fostar emotons] vocabulary by
teaching fesling words and deir
emofional definrtions. Adults can
meresse children’s fealings words by
teaching different fealing words and
Jefiniti firectly: incidentally in the
context of couversation and play; and
through specizl actvites.
Adules can teach feeling words
directly by pairing 2 pichare ar photo of
a fealing face with the appropriate
affacmve lzbel. Praschoolars are bemer
at recognizing feelings with drawm
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picmaras 2t first then progressing o
rhomographs. Children’s books are an
excellent way 1o label feeling facas
with children. Many books are wiinen
explicitly abour feelings and conmin
numerons feeling words. See Box [ for
same gf our fmvorines.

Children’s Books feafuring
feeling faces and words

» O Monday whan it rained by
Charmyl Eachenmaister,

* ired Monsser, Sod Mensier: 4
Book Abour Feelngs oy Anne
Miranda & Ed Emberlay

(lhustrasor)

» My My Colored Days by Seuss,
Sazve Jobmson (Tlknstraor), Lou
Fancher (Tlusmranar)

» Wham Saphie Getr Angr- Really,
Bmmmw bry Mally Grarrat

g

» Feelmgs (Feading Facbow
Book) by Aliki

» I'm Mad (Dealicz With Faalings)
Ty Elizabeth Crary, Jean Whimey
(Tlhsmaror)

» I'm Frusiraied (Diealing With
Feslings) by Elizabeth Crary, Jean
Whimey (Tlhsmanar)

* When I Feal Avzry by Comslia
Mande Spelman, Mancy Cote

Box 1

Adults can also feach children new
feeling words by explicitly providme
amotion labals as children experience
vanous affective states. For example,
an infant smiles brightly and the parsnt
says, “Ol, you are happy.” Similarly,
Eally's teacher nonred her aronzad
srate and labeled it “fustrarad.”.
Labeling & child’s affectve smte allows
them o begin to idannfy their own
internal seares. This iz an imparant step
in learning 1o rezulate
emmotionsToseph, 2001; Lochman &
Drumn, 1993, Webster-Smamon, 1 0987,
For example, one neads to recognize
(this happens mast effectvely when
there iz a label) their afective stare,
say, “angry” befors they can procesd
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with seps o rezulae or calm down. A
first step would be o vocalize this
nezxbve feeling (“I'm mad") versus
actng out. Using vared and conypla
faalimz words will develop powerful
faslimz vorabulares for children. Box 2
provides a list of more comiplex feeling
wiords that 3-3 vear olds who are
devaloping language pommually koo
(Toseph, 2001; Fidssway, Waters &
Kuczaj, 1985).

Feeling Words
Affartionaie Gloomy
Agrezable Gulry
Armpyad Ienared
Amful Impatisnt
Baored Imiportam:
Brave Tmrerested
Calm Jealaus
Capabla Jonyfud
Caring Lomely
Cheerful Lost
Cluesy Lowing
Corfazed Crvarwhelmad
Comforable Paacefil
Cooperaitve Pleazant
Creatve Proud
Cmsl Balazad
Curigus Ealisvad
Diepraszed Safe Sansfied
Disappommied Semsitive
Ecstatic Shy Smessed
Embarmaszed Strong
Enjoying Shivborm
Excited Tenss
Famtastic Faarfil — Thougheful
Fad-up Thmilled
Fres Troubled
Frierdly Unafraid
Frstrated Uncomforable
Gentle Weary
Greperons Warried
B 2
Agdules can alzo plan spacial

acnvites o reach and reinforce the

acquisitden of feeling words. Children
can “check in” each moming by
picking 2 feeling face picome thar best
depicts their affective state and stcking
it next 1o their parme. Children can be
encovraged to change ther feeling face

throughout the day as their feelings
chanza. Teachers can maks feeling
dice by covering small milk camons
with paper and drawing a different
fealinz face on each side. Children czn
toss the dics; label the feeling face and
descrize 2 rima they felt that way. Box
3 lists some other fun feeling activities.
INSERT BOX 3 ABOUT HERE

Feeling Activities

Pass the hat: The tzacher ootz
ot plcoares 1t reprasent vamous
feeling faces and places them in a
hat {or larze emrelope) that 5
pazsed around the drcle a3 masic
plays. When the music siops, the
child holding the hat gicks ouwa
ploiure desipmating an emoton amd
iz azked 1o idemify 1t express how
they look when they feel thar way,
or describe a time when be or she
felt that way.

Feeling bunt: The teachsr puis
“feeling face”™ pictures up all arcand
e room (amd aremmd the budlding
if possinle]). Chidren can be given
chilld-size magnifying zlasses, and
they walk armmd looking for
different feelmz faces. When they
fird oms, they label it and tell 2 tme
ey felt thar way. An expansion of
iz aciivity is to provide each child
with a “Feelmg Face BINGD
Board™ and they can cross out faces
o thelr eards as tey find them
amound the Tocm.

Mrrors: Children are given
small hand held mirrors at circle
time ar small group. As the teacher
12ads & story with many feeling
words in it — the children maka the
face to the comesponding affzcive
enprassion whils looking ar
themsalvas m their pairrors. Then,
the children pat their mitrars dewn
amd show their peer their “fesling
face”

Changmg faces: Chring small
eroaip e, children make paper
plaiz faces. The teacher attaches the
“muth” and “eyeboows” ta the
paper plate with brads. This allows

Box 3 feontimed)
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Feeling Acthaties

feoafinuedl

iz child o change facial expressions
on their plazs by changing the mout
from a smile to a frown, and the
svabrows from facinz m (anery,
frosmated. efc) o ouf (wormed,
scared, suprsed. etc.). Children com
calor the rest of the faces. The
teacher can then read a story and
pamse afier key incidents apd ask the
children to show how ey would feel
by changmg their paper plae o
appropriaiely

Smging, "I vou're hapoy and
ol know 1f...”: Teachers can add
new versas o I you ame happy amd
o know 1t 23 they inmoduce new
fesling words to the class
= Ifyou're happy and you know iv

hug 2 feed
= If you're sad amd you koow i, cry
3 tear — “ooo-hoo”
= If you're mad and yoo know it use
your words “T'm mad”
= If you're scared and you kpow it
et some halp, “HEEELLLLPFR!™
If yon're silly and vou know 1,
mazke a face,
“BEBBLLIUUUUHHHE™

For mare feelins activifies ses
Dimpsaur School (Jozseph, Webster-
Stratton & Fead. 2002; Webster-
Stratton, 19607, PATHY (Eusche &
Greenberz, 1994), or Second Step
{Conmmities for Childrem, 30032)
Bar §

Sox 4

Teaching children to recognize
feelings in others

Children can be taught explicity
how o identfy feelings in other
people. Idennfying fealings in others
imvolves notcing facial expressions
and bady language. listening to the
tone of voice and. considering the
simations] context

Youmg children cap be muzh: how
1o detect the cues of how soneone s
feeling by having their amenton drawn
1o the szlien: physical feamres of

someone’s affective stare. Teachers can
mode] detecing how someons is
fagling by locking at their face
(noncmg their evebrows, their eyas,
and their monzh). Thiz can be
socomiplished dmrectly and mare
ncidenrally throughout the day.
Children can then be provided with
pracice activities and oppormmites o
nofice facial expressions and body
langnage w deremuns how someone 15
fagling.

Teachkers can mode] for children
how thev can fall bow somecne is
faeling bry listaning 1o e tone of e
person’s vodce. Teachers can close their
eyes and 2 puppet o another adult czn
make a2 staremient such as “UGEGGEHH,
I can’t ger my shoes ted!™ and then
zuess that the parson is feeling
frusmated. The children can pracrce by
closimg their eves and lisenmz w the
reacher make statements NSILE VAIVILE
rones, then Fuess how the feacher is
fasling.

Teachers can also teach children to
thunk akront bow somsone nughs feel
carain simadons. Children’s literaare
iz & very effective for reachimg and
pracocing this skill. Fead a story aloud,
pick a situatnon m the story and ask the
children to consider the character’s
raactions and feelings. This question
wwites farther conversation. Continne
dizcussing simatens for as leng as you
have the children’s interest. The
children’s books in Bom | can be used
very effectively in this matfer

What do you do with a feeling?
Adults can mode] emotens]
ragulztion skills for children by
verbalizing the course of action they
will take m order to calm down or cope
with cerain feelings. For example, a
reacher doesn't notice 2 loose lid on the
glitter botile and consequently spills the
contents all over the tzble and floor. In
front of the children she says, “Ch no!
Boy, do I feel fmsmared I berer ke
some deep bresths to caln dowm.™
Eellv's reacher developed a classroom
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rale that when you feel fosaared vou
ask a teacher or peer for help. In this
caza, when the teacher labals a child's
affsctive smte a3 “frustrated” the child
1z primed to ask for help. Evenmally
the child will be able to label the
fealing themselves and seek our zn
approprizte soludon.  Aduls can
proactvely teach voumg cluldren
coping soatezies for many emotons
(taking 2 deep breath when rmad:
reguesiing a break when annoyed;
talking to sconeone when sad, eic.)
through modeling and role plays.
Posifive emonons soonsfimes need 1o be
regulated as well

Conclusion

In classrooms thar devotz plaoned
amention to helpmg children acguire 3
rich and waried fesling vocabulary we
ruay expect fewer challenzing
behaviors and mors developmentally
sophisticared and enjoyahbls peer social
relations (Denham, 1984} Emodonsl
vocabulary is, however, enly parr of
this pictare. For emotonal vocsbulary
teaching to be effective adules must first
spend the time necessary to build
posimve relanenships with children
(Joseph & Straim, 2002). Within this
foundatonal context of 2 warm and
responsive relanonship with children,
reachers can marimize their mfluence
o enhance emonenal vocsbulary

As the emotioeal Eteracy schamarnc
(Figars 1) suggests, kaving feeling
words and bemg able o racognize
emofions in others and in ceeself is a
necassary but meufficient stap roward
helping children achieve social and
emoronzl competence. Aduls also
need to zssist children i devaloping
and becoming flnent with the skills of
emoons] regulation (2.2, calmme
down; confrolling anzer and impulse)
and problam-solving (e.z., generating
solunons to inferpersonal problems thar
ara safe eguitable and rasultin
posimve feelings).

In the Box 4 we provide teachers
with a brief checklist of classroom
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characterisdcs known to promots

Charactenistics of
Classrooms that Foster
Emotional Vecabulary

» Photes of people with varions
emomonal expressions ara
displayed aronnd the room

* Books shout fealings are
availzable in the book comer

» Teachers label their onm
feelngs

* Teachers notice and labal
children’s feelings

» Teachers draw amenton o
how a childs peer is feeling

» Arndvines are planeed 1o teack
and remforce emotional
literacy

» Children are reinforced for
uzing feelng words

» Efforts o promote emotionz]
vocabulary ooour daily and
across all omes of the day

Box 4
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Every Child Reads Follow-up Module:

Using Books and Literacy Activities to Teach Social-Emotional Skills

You’ve Got to Have Friends

You've Got to Have Friends

Grail E. Jozeph, Ph.D. & Phillip 5.
Strain, PR

Cenrar on Evidence Based Practices
Jor Early Leamming

Univerzity af Colorada ot Demver

esar is ome of the more popular

children m his praschool class.

He aoften lands his classmates in
zames. He readily shares toys and
matenials, oftean proposing 2 wads thar
works for all. Cesar lanzhs a3 lot, he is
enthusiasnc, and be almost always
says, “Yes” when 3 classmate ssks kim
1o play or has a differsnt play idea.
Cesar also says nice things o his
claszmates and acknowladses their
accomplishments. When it is mue o
choose a fmend for an acovity Cesar is
always in great demand

Chloe 1z one of Caszar’s clasnnames.
She spends maost of her mmes in
preschool staying close to her teachsr,
oorasionally hovering around a gang of
children playing together. Chloe
doesn’t say mowch o ber classmares and
they m fum saldom speak to her
Chipe, in fact, has lots of skills. She
knows what to do with toys and
uwrenszils; sha knows the wanal “scrips™
that emerge in imaginary play. Chioe
seldom gers chosen by another
claszmate o pamcipae rogether In her
world of soctal isolaton she
oocazionally appears sad 1o the oursida
oherver.

The behavioral contrast between
Cesar and Chlee is profound. Cesar has
claszmates who advocate for him,
encomrage kim, and mehede him
Chipe, on the other hand is like an
imvizible member of the class. Mo one
asks, “Where's Chipe;” po ane says,
“Wa need Chloe,” no one says, “Come
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on Chioe!™ The diffenmg social worlds
expariencad by Chloe and Cesar not
anly pradict very divergent
developmental wajectores m preschool,
Tz they set the occaston for lfe-longs
conseguances. Based upon longimndinal
and refrospecive research If is clear
thar Cesar is on 2 developmental path
toward self-confidence, continnsl
friendships, school success, and haalty
adulr adjusnnent. Chloe i3 sadly cn a
devalopmental path foward despening
isplafion, loneliness, and adult mental
health problems. Indeed early
frepdships are the moes: powerful
single pradictor of long-term
adjusoment.

\What behaviers lead to
friendship?

Several discrete behaviors that
young children sngage in during play
with each other are directly relzfed to
having friends (Tremblay, Swam,
Hendrickson & Shores, 19810, That s,
children whe do more of these
behaviors are more likely o have
friands. Thesa sperific bahaviors

Organizng Play — with preschoolers
these are wsually, “Ler’s” smarements,
such as, “Let’s play macks ™ Ofien
these “Lat’s” starements are followad
by suggestions sbout roles (e.z., “You
e the drver™) or specific activinas
(2.2, “Fuoll it to ma").

Sharing — shaning takes mawy fonus
smong preschoolers. Children with
frends reguest o the form of, “Can 1
have some paint” and they also oblige

takes many forms af the preschool
level Children can belp each other

anto of off of an apparams, they can
tell ar show a friend how to do

something, or they can assisn somesns
i distrass.

Givipg compliments — While thase
behaviors do not often aooir among
preschoclers they tand to have a
poweriil effect on the formation of
frendships. Preschoolers complonant
one another’s succeszes, buildings, and
Appearances.

In addition to engaging in these
dizcrete behaviors, the formation of
friendship is egually dependant upon
Two patierns of mieracton. First, it 1s
neceszary for children to be reciprocal
i their interactions. Feciprocity has
two dirpensions. Initally, children need
o be responsive 1o the social bids of
others. Also, over 2 period of dme (say
several months), it is imporfant that
thare be 2 ralatgvely equal pumber of
occasions that each mernber of a
friendship dyad stars an inferaction In
addiden 1o reciprocity, friendship
pattems of interaction are also
characterzed by the length of
Inferaction eoourences. That is,
friendship pairs enzags in more
lenzrhy episodes.

Setting the stage for friendship
Prior to begmning instruction in
friendly bahavier, teachers need to
amend o five elements of the
classroom. First, an inclusive
classroom where children with
dizabilites are meanmefully inclnded
I namral propomions iz crigczl w
setting the stage (Guralwick, 19840).
Sacond, the presence and pre-zelecton
of cooperatve use toys and roarerials
mcrease the oppomuutes for social
mieraction. Cooperanve nse W0Vs are
thase thar panurally lead themselves 1o
two or more children plaving together.
Sag Box 1 for a list. Third iris
necessary to examine 2l classroom
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routines and embed social neraction
instruction and practice opporminities
thronghout the day. Box 2 provides an
example of how one teacher decided to
ambad socizl oppormmines in her
claszropm rontines. Fourh, m onder 1o
apsure that social interaciion
instction bas the necessary
imiportance; eachers need o inchide
social mieraction goals and objectves
on a child’s [ERTFSE. While these
zoals are likely to be the most crincal
for the child’s later developmen:, they
often do not appear oo IEFs or [FSFs
(MeConnall, McEvey, Odom, 19825,
This could be due to the fact that mamy
aszessments do not inchide these skills
a5 test items. Finally, and most
importantly, t2achars need 1o devate
aperzy toward craating a classroom
chimate with zn ethos of fendship
When one walks into 2 classroom
where a3 teacher has done this
snccessfally vou see adults give mne
and attenton o children when they
engaze o fMandly behaviors, you kear
aduls ralk nicely ro one another, you
hear children supporting one another’s
frendly behavior and overall vou geta
sensa that mendshop is the nltimare
goal.

Example of schedule with embedded friencship opportunities

Ammival Find a “ouddy™ to walk with from the bus fo class.
Oe child 15 assizned to ba the “greeter” and greets childrer by
names a5 they amive

Circls Tms Onpe child is selacted to pass out the circle time props o each

classmaie. As the child progresses areand the code they call each
child by their name and say “pick a " Each child then responds
with, “Thanks (child's mame) ~ After children have a chance tauze
ihe circle tme prop they will adz with a frisnd.

Children idemtify 2 “baddy™ o play with at choice ttme. The padr
mast dacide together whers they will play firs

Free Choice

Children will play wrth their “buddy™ (assigned or salected) for the
first ten mimetes of free chodoe tme. If they stick with their buddy
the whole tme they get special reward {socker, stamp oo kand, & )
Adaliz watch for Mmepdly behaors md provide remforcement when
AppTopmiAie.

Setup the “ueddy” table Children must find a frieed to play at the
tablz with m order fo gam access o the hizh preference toys there

Cooperative Use Toys

Small Group Blan cooperatrve am projects: “Buddy Art”
Teach children to play board games (2.g ., “Bamyard Bingo,”
“Candy Land ™ “Dlom’t spill the beans™)
Bt children m chargs of different matsnials nasded for the small
zroap project (2.2, Tommy has the ghe, Helen bas the segoins,
Ealey bas the paper, Finot has the scissars, 2ic.). The children poest
1= thalr peaTs name 1o regusest marsnals
Adnliz reinforce children for sharing.

Chizzde Pre-salect cooperaiive use tovs for outsids play (2.2, tre swings,

wagons, doubls tmoyeles, balls, exc).

Adults arganize pear play (2 2., Duck, Duck, Goose: Bad Faver
Farmer in the Dell; tag, =ic.).

Adults watch for and reinforce fiendly behavior at appropriate
times,

Balls

Puppets

Wagows

Two telephones
Tester-torters

Diresz-up clodes
Diramzc play materials
Tire swings

Focking boams

Baoard gamnes

Bex |, Cooperative Une Toys
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Snack Have each child m charge of different snack tfems (2.2 Toey has
juice, Haley has crackers, Sam bas ormgs slices, Ben has cups,
Olivia has pazmet buster, Cody has napkms) Children have toask
each other for the spack temes from a peer
Adults reinforce children for sharing.

Siory tme Szlect books with fendship themes

Gopdboyz Compliment circle — children have a chance

Cirle 1w give 2 friend a copplimert while passins arcaed the “comiplimert

Toear”
Oe child cam pass out backpacks fom the cubbies as children are
about o leave
Ope child cam say goodiye to each clazsmate.

Transifions Dhuring chotce fime instsad of mansilonms o a canfer — Tansiton o
2 diend (uze 2 fMend picturz scheduls).
Children cam hold hands poing from ene actvity to another
Ope child cam zive children a high-five as they come in from
ouiside
Dring clean-up, adalts watch for and reinforce children's helping

B fehavior.
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Strateqgies for developing
fiiendships

Sefing the stage 15 @ necassary
elament of supporminz children’s
developing fiendships. However, some
childran will reguire sysiemanc
reaching in crder to develop the skills
that l=ad to having frrends. This
teaching imvolves instuction thar offen
inchdes modeling appropriate behavior
and providing pracice opportunities
with feedback

IMpdeling principles. Modeling can
inchde adults or peers demonsoatng
the fiendship skill or video-basad
madeling with short vignetes of
childran engaging mn fisndly behavior
(Webster-Smaron & Hammond, 1907
Oiften it is effectve o model both
examples and non-examples followed
by opporumites for comect responding.

There are three gmding ponciples of
effecdve rele-play modelng soaregies.
The first guwiding principle of modaling
iz 1o nze iovisible support, thar iz, call
on the child who you are confident will
madel the skill appropriately befora
calling on 3 child who will nesd more
SHDpHLT.

Second, sometmes when children
are modeling the fendship skill in
front of their peers they can get camed
Fway with being silly or mappropriate
It 1s important to zive the chold another
chancs and suppor so thar they ars
mocessiinl in demnonsratng the skill
posidvely. This allows tham to recaiva
posidve reinforcement from the reacher
for doing the skill

Third, becausa role plays typically
imvolve coly owne or o children ata
tme, If 15 necessary to plan ways for
the rast of the children o be acovaly
engazed. This can include ziving a
thrnbs up for frendly bebavior and a
trnbs down for undriendly; paming
themselves on the back if this is a
bebavior they do; clapping when the
role play is over; saving “Teady, set,
action” before the role play begins: or
having a popsicle stck sign with a
happy face on one side snd a sad face
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on the other (children showr the happy
face when the behavior being modeled
iz frisndly and the :ad face when the
behavior being moedeled is unfriendly).
It i3 also important to keep wack of
wheo has kad a chance to role play and
ensura that all of the chuldren in the
clazs get a mrn durng the weak.

Alodeling with video and puppets.
The nse of video and pappets 1o help
mode] frendship skills can be very
effective with yvoung children. Video
bazed modeling is pardoularly effective
for several reasons. First, videos can
caprure pristine examples of children
nsing fiendly behavior. Thase
examnples can be used o generare
dizcnssion about the SHendly beahavior,
and the conrext in whick it is used on
the viden. Also, these examiplas can be
nsed as a standard with whech o
compare the children’s practcs
amempts. Widao vignefes can also
dizplay non-examples. Thase vignemes
can be nzed to teach children to
discriminate betwaen friendly and
nnfrHiendly behavior and prompr
children to devalop and share
alrernadve behaviors and solnfions if
initial ideas are not effective Second,
video clips can be frozen (paused) sand
children can be prompeed to amend o
the often fleenng salent feamres of the
frandly behaviors and the confext in
which they ccour. Children can also
make pradictions about “whar will
happen next” when the child feanred
in the video ws=as & fisndly or
nnfriepdly bebhavior. Third the very
fommat of video is pardoularly powerful
in engagzmg and keeping children’s
aftenfion.

Smmilar 1o video, puppers are very
enzzging to young children. Since the
play of preschool chaldren often
inwvolves fantasy, puppets, in essenca,
join children m dus fantasy world
while modaling pesinve fiendship
skills. Bacauze adults are m covtrol of
the puppet, the puppet can always be a
rasponsive play parmer. The puppet can
mode]l friendly play, and whan

appropriate and plamned can model
non-exzmples. Puppsets m the mmags of
children are partcularly effective
becase they provide a proxmars
ropdal. That is, chuldren are more likaly
to enpnlate the bebavior of models that
look Like themselves. Additonally,
somme children will disclose maore sbout
thair feelings and fhendship problems
to puppess than to adulis, especially if
admlts are kistorically not seen as
mustenerthy by the child.

Preparing peer partners. When
rypical children are assisting their
classmares with special needs to
acguirs friendships skills it i= necessary
for them o leam o suspend social
rles in order not to feel rejected. In
the wanal course of events, interactons
betmwesn typical childran are nsnally
quite reciprocal. IF someone azks
nrcely 1o play tiey usually gera
positve Tesponse. On the other hand,
as children with special needs bagm o
acguire peer mteraction skills they
ofien reject the social overtures of their
peers znd they saldom minare play.
Using rele-play snd rebearsal
sirategies, there is 2 wall-researched set
of procedures for teaching typicsl peers
to e persistent with their spcial
behavior whils their pears with special
needs are bacomung more fluent.
Simply put, adults modal pear
rejecton. provide verbal feedback
(“Thsr's whar mizhr happen when you
azk kids to play™) and then provide 2
behaviorzl aliernatve thar they
reinforce (“if thar happens, Ty agam”
—“good, you fried azain ).

The buddy s¥stem. Offten it is
helpfial to whlize a “tmddy system™
when oymg o increase the fendship
skills of children Fight befora a free-
plav panod children are assigned o
buddy role, meanmg thar they bezin
frasplay in some planned play acovigy
with a certain child. In whlizmz a
buddy svstarn thers are several miles o
follow. First, it 1= mmportant to always
have two or more buddies for each
child with special meads. This
arrangement belps to keep the play
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interasting for the socially competsnt
children and it belps to create the
conditons for maximizing the number
of diverse play wdeas. Second it is
imiportant to rotate buddies for several
reazons. First, rotanng buddies helps to
ansure that children have the
oppormmity to exzage in fHendship
skills wrih the widest vanety of
playmates. Second, rotrting belps to
avoild buddy-burmonr, 2 conditon in
which children come o respond
nzgatively o their belper role because
they always play with the sams
indrvidnzl Third, one czn opinuze the
buddy system by painng the mast
popalar and liked children with those
that peed the most halp. This ype of
pairing can lezd ro other children
simmlmanepusly belping their pears
becanze the “cool” kids are doing it
Frually, ar the end of a play period
children shonld raceive specific praise
for beme tuddies — praise that
specifically epumerates the friendly
ways they mieracted with their
Assigned parmer

Priming. Teackers can mncrease tha
likelibood of children nsing frrendship
skills wiih specific priming sirateges.
For example prior to 2 freeplay period
reachers can ask children wha they are
zoing fo play with, thev can ask whar
sperific 1y o matsrial they are oing
1o share, and they can provide pracdoe
oppormmtes. A pracice oppoTiiniy
mighi mrhyde, “Hev Jozh, lets pratend I
am Cody znd yon are going o ask me
1o play macks. "™ Josh would then
practice asking, with or withour adult
promping, and the adult would provids
remforcement ar comectve feadback
for Jesh's social initation o play.

Suggesting play ideas. Teachers
can increass the duration of pesr play
by providing sugzsstons of promipnng
role reversals. Expandmg play id=as
Can ooouT By suEEestng new ways of
playing with the marerials new ways
for dramanc play to unfeld sod new
ways of inchiding more children in a
Zame or aciviny. When 2 teacher
nofices children are disenzaging from
play with one another, he or she can
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promept the childran o reverse dramanc
play roles (“how about you be the mom
now and she iz the baby 7). This can
reengage children in the play sequence
and lead to more langthy social
BICOTIITEDS

Direct modeling. Anoder way o
keep children engaged in frendly play
iz 1o directly model desired behaviors
a5 3 play parmer. When teachers nonce
that children are becoming less engazed
they can join the play group and
provide specific models of fnendly
behavior. For examiple, a reacher mizht
join e children who are playing
tozetier and begin 1o shara the
1naterials avallable.

Eeinforcement. While if = almost
always pecessary 1o reinforce children
for their fiendly behavior it 1= zlso the
caze thar the proper nse of
reinforcement requites ongning
artanfion to several key factors. Firse,
tmmg of reinforcement dalivery is
cmacial. As long as children are engagad
in friendly behavior, it 15 a good ides to
withhold reinforcement. While dis may
SRR COunErnmninve, evidsncs
suzzasts that adale’ dalivery of
arttention to children at play can have
the imanadeate efect of termuinatng
their play. Given dus fact, it 1s more
advizzble o comanent on children’s
friendly play shortly after the fact.
When commienting on children’s
friendly play, it iz essential o dascribe
the specific fiendly behavior(s) thar
vou observed. Instead of saying.
“yom're playing so mwoely together’” say,
o are fakmE fums and saving wioe
things to each ather™ This desmptve
commantng provides children with
specific feadback abour whar they ara
doing well. For many children, teachers
may need to provide lots of
reinforcement early on. Once children
start to use thelr fmendly behaviors,
however, reachers nead mo begm the
process of slowly removing their
spacific feadhack from the onzoing
play. The zoal is not to remarve all
tzachar reinforcemenst, but o provide
sufficient oppormity for freadly play
in and of iself to becoms remforcing.

Conclusion

Several thousand vears azo.
Aristotle suggested the followingz abur
fmendzhip— “who would choose o
live, even if possessed with all other
things, without friends.” Based upon
what 13 now keown fom longrudmal
stodies, it is clear that Arstotle was on
the right wack (Asher & Fenshaw,
10810 It is also the case that the vast
majority of children with special
needs do not develop mendshap skills
withour thomzhefinl instrucdon. In this
paper we have highlishtad the specific
skills knoam to influence frisndship ar
the preschoal level Thess skills and
pamems of babavior may be
constdered as the scope of insoucnon
ruost dkely to lead to fiendship. Wa
also describe a vanety of swaregies for
creatng 3 classroom clmate
conducive o frendship developruent,
Finally, we describe specific sirategies
for teaching fiendship skills.

Cme of the stugeles that 211
reachers face is how best to allocata
their always limired, alwavs swetchad
resources. Wa hope thar this paper
suecessfully commmunicarss the
fandamentzl mpartance of fTiendship
skills along wiih a sraigbiforward ses
of sirategles o maximize clildren’s
opporanes o live m 2 social world
where “evervone knows their name
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Questions are an important tool to help children learn. We ask children questions to check if they
understood a concept or a direction, to find out how they feel about something, or to help them practice
expressing their ideas and thoughts.

It is important to make sure the questions you ask match the child’s level of understanding. Questions vary
in levels of complexity. They can be short with simple grammar and words that are familiar to children or
more complex. They can require children to simply answer “yes” or “no” or some other one word answer.
Or, they can require children to describe in detail what is going on in a specific situation or to think abstractly
about what might happen in the future.

Questions about things children can see:

“What is this?”, “Is it a cat?”, “What color is the banana?” are some of the easiest types of questions for
children to answer. They require children to answer “yes” or “no” or describe a single, concrete item or
experience that is currently visible to them. Children under three can answer these types of questions.

Questions that make children think:

“What is happening in this picture?”, “How are these two things different?”, “What else?”, “How do you
think the children feel?”, and “What could we use?” are examples of questions that make children think.
They are more complex because they require children to evaluate ideas or rethink a situation and take into
account things that are not directly visible.

Questions that go beyond the here and now:

“What will happen if?”, “Why do you think...?”, “What made it happen that way?”, and “How can we tell?”,
are the most complex type of question. They require children to think about the future or past, interpret
events and provide explanations. Usually, children can answer this kind of question around 5 years of age.

Putting this information into practice:
If children seem unable to answer a question, how can you change it to make it easier for them to
understand and answer? Some suggestions are:

1. Rephrase the question so it is more concrete and less complex. Simplify a question about an inferred
feeling, “How do you think Little Bear felt about his chair being broken?” to a question about
something that can be seen, “Look at the tears running down Little Bear’s cheeks. What is he
doing?”

2. Ask questions about very recent events or objects that are present. Instead of asking a question that
requires the child to predict such as, “What do you think you will eat at your Thanksgiving dinner?”
ask one about an event that just took place, “When we made our soup today, what did we put in it?”
Then you could ask, “Do you think you will eat __ at your Thanksgiving dinner?”
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3. Reduce the number of possible answers. Simplify a question that could be answered in many different
ways such as, “What is happening in this picture?” to a question that focuses on just one aspect,
“What is the boy doing in this picture?”

4. Give children choices. Instead of asking, “What kind of instrument is this?”, ask, “Is this a drum or a
guitar?” Or, try a yes/no question such as, “Can we use this stick to hit the drum?”

5. Ask only one question at a time. Simplify the question, “Why did Arthur draw red dots on his body,
pretend to be sick and seem worried about going to school?” to “Was Arthur worried about going to
school?” After the children respond, ask, “Why?” The third question might be “What did he do to
make his mother think he was sick?”

6. Ask questions about personal experiences. Instead of asking, “Why do you think firefighters wear
such big heavy coats when they are fighting a fire?” say, “What does it feel like when you stand close
to afire?” After the children respond, ask, “What do firefighters wear to keep from getting hot when
they are near fire?”

7. Allow more time for thinking and answering. Children are not able to answer questions as quickly as
adults. After you ask one, wait at least 5 seconds for the child to respond before asking another
guestion or making a comment. If the child does not answer, you could say, “I'll come back to you in a
minute. You think about it for a bit.” Or, you could ask a peer the same type of question so he/she
provides a model for the child.

Adapted from: “Answering Questions.” Supporting Early Literacy in Natural Environments for Parents.
Washington Research Institute, 2003.
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Every Child Reads Follow-up Module:

Using Books and Literacy Activities to Teach Social-Emotional Skills
Practical Strategies for Teachers
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From the Center an the Sadal and Emetisnal Foundations far Early Learning (CSEFEL)

Fractir.:a] Stratcgics for Tcac}mrs

Tools that Encourage Young Children's Social-Emotional Development

All of the materials listed here, in
addition o many others, are available
for FREE from the CSEFEL website at
wherw vanderbilc.edw/csafel!

Scripted Stories for Social Sicuations
are shart Powear-
Point pressntadons
consisting of a
mizture of words
and piciures that
provide spacfic
information o a
child about social situations such as going to
preschoal, sitting in circle time. staying safe
and using words. YWhen children are given
informaticn that helps tham undarstand
expactations, their problem behavioe within

I G Be 4 SLPER FRIEMD!

Teaching Social Emational Skills
These toods include a variety of activities and
miaterizle wo help children

promoe self-regulation or

problem solving, Examples t{:' ﬂl ,.l"”"{r
are handours that featurs ﬂ' .:. -
smotion faces. the “wrte | S g | =
technique™ and fesling = B

charts as well a5 solution
kits to help children come
up with sclutions around problems such as
lzarning how e share, trade, and ask nicaly.

Book Mools These sasy-to-use guides wera

craated especially for teachers to provide

hands-on ways te embed social emotionz! skil
building activitias into

that situation is reduced or minmized. everyday routines such as arc
B These storias r.:.m.help {hi.ldren '.m . singing and circle tme. Each
~ "-;. understand sodal interactions, Stuztions. Boak Mook is comprised of
.....7_ expaciatans, socal cues, the script of idezs and activites designed
e o  unfamiliar activities, and social rules. Parents, around a populzr children’s
weachers and caregivers can use these simpla book such zs Big & Glag Mor-
stories as @ tool o prepare the child for a star Sod Monster, Hands Are Not for Hitting, and
new situation, te address challenging On Monday When it Rained. Examples of
behavior within a settng or situation, ar oo suggested activities include using rhymes o
each mew skills. talk abour being friends, making masks wo help
Children's Book List ; Using Books to mﬁgﬁﬂmfmh e
Support Social Emotional Development ) B . .
This extensive compilation of books that can mst=ad of hitting, and creating art and music
help young children undersmand their using 3 concept of the day such as sharing,
emotions is arganmed under ruliiple topics
such as “Being a Friend” or “5ad Feelings™ .
ki
L g
:"’.' e :5 = NOR
£ L : ! fi' I g
‘L"J i 'l-‘h i “‘ -
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Find a location with equipment needed to make books.

Gather materials for participants to use to make books.

Review handouts and YouTube videos. Select those most appropriate for your group.
Distribute and discuss the handouts.

Show examples of home-made books that you have collected.

Show the video clip 2.10c. Go to www.vanderbilt.edu/csefel.

A - R A

Encourage participants to make a book that teaches the same word and/or social-emotional
skill they developed their lesson plan for.

Optional handouts:

1. Scripted Stories for Social Situations: Tip Sheet. Available at
www.vanderbilt.edu/csefel.

2. Susan Kapuscinksi Gaylord’s Makingbooks site, www.makingbooks.com, is geared to
teachers of students in grades K-12. Some of the ideas can be adapted to preschool aged
students. Besides the website, Susan has a blog, monthly newsletter and 5 YouTube
tutorials that are worth looking at to determine if your group might want to see them.
You can find the link to her Youtube tutorials by going to her blog or by googling
Making Books on Youtube.

3. These articles can be found at www.eHow.com

a. How to Make a Picture Book for Preschoolers by Denise Oliveri.
b. How to Make a Picture Book by Carl Hose
How to make Cloth Books for Children by Heather Finch

o o

How to Make a Personalized Book for Preschoolers

How to Make Books with Children by Kathy R

@

f. How to Help a Child Make Its Own Book by mosaicmom
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